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UIC COLLEGE OF EDUCATION 
STRATEGIC PLAN  

EXECUTIVE SUMMARY 
 

Our Mission: 
 
We are a community of scholars committed to educational equity as it contributes to social, 
political and economic parity.  We develop new knowledge about education that improves 
teaching, learning, and assessment; informs policy and practice; and is valued by the 
communities we serve.  We direct our teaching, research, and public service to all learners, but 
particularly those in urban environments. 
 
Our Vision: 
 
We aspire to be the recognized leader among urban research colleges of education, known for 
fostering educational equity and excellence through our programs and our scholarship. 
 
Our Strategic Goals: 
 
Prepare educators who can work effectively in Chicago neighborhood schools and other urban 
educational and community agencies where they are needed most. 
 
Contribute high-quality research and scholarship to inform policies and practices that are valued 
by the communities we serve and that increase learning opportunities for all. 
      
Develop a departmental structure that enables the College of Education (COE) to meet its 
mission and mandates, and COE faculty, students, and staff to thrive. 
 
Offer standard and continuing education programs that are responsive to the demand for 
professional education endorsements and other personal and professional development. 
 
Develop a focused COE message that reaches diverse market segments, presents distinctive 
graphics, and uses multiple media to proactively convey our message in timely ways. 
 
Cultivate major individual and corporate/foundation donors, and plan and implement the College’s 
participation in UIC’s campaign.      
 
Pursue the improvement of current space, and acquisition of new space, to support the COE 
mission. 
 
Continue to upgrade the technology infrastructure to support the COE teaching, research and 
service mission. 
 
Our Proposed Stretch Actions: 
 
K-12 Education:  While the College is not the central focus of the campus stretch action to create 
a UIC-managed Math and Science High School, should the campus garner the resources to 
move forward, the College plans to support the initiative. 
 
African-American Men:  Consistent with the UIC campus stretch action to develop and implement 
“a program for the recruitment, retention and graduation of African-American men modeled on the 
best research into the factors that lead to success,” the College of Education proposes to prepare 
a cohort of African American men for the teaching profession.  The ultimate goal would be to 
prepare and support this cohort of teachers for long-term retention in Chicago Public Schools 
where the student enrollment is predominantly African-American. 
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Summary of Planning Process 
 
The UIC campus began a “Strategic Thinking” process in the fall term of 2003 under the 
leadership of the Provost.  During that academic year, the College of Education engaged in an 
internal and external scanning exercise by inviting speakers to faculty and staff meetings to 
discuss various issues of strategic importance to the College.  These discussions influenced our 
thoughts about the organizational structure, programs, and resources required to meet future 
challenges and opportunities.  In the spring of 2005, President White arrived and announced that 
the University of Illinois would engage in a Strategic Planning process.  The current report format 
conforms to the plan guidelines outlined by President White.   
     
With data and information gleaned from the various planning processes listed above, and an 
analysis of internal strengths and weaknesses, and external opportunities and threats, the COE 
Executive Committee engaged in two planning retreats, during which the College mission, 
strategic directions, and spanning strategies were drafted.  This report is largely a product of the 
Committee’s deliberations.  During the fall 2005 term, COE faculty, staff, and students responded 
to the report on November 11, 2005.  The College of Education faculty voted on and approved 
the draft report on January 13, 2006. 

Purpose of the Plan 

The goals and actions set forth in the College of Education Strategic Planning document are 
consistent with the College mission, and the mission and vision of UIC.  They are intended to 
serve as a guide for the realization of our vision for the College of Education. While we have 
identified numerous specific strategic actions for reaching our goals, we anticipate that we will 
need to evaluate our progress periodically and make mid-course adjustments.  These 
adjustments may be related, in part, to the availability of resources. 

Our resource procurement strategy includes plans for internal reallocation from lower to higher 
priority goals, new requests for support from the Underrepresented Faculty Recruitment Program 
(UFRP), and additional support from the campus.  The realization of our aspirations and goals will 
also require the identification of new revenue sources. 

Environmental/Competitive Analysis Highlights 

To prepare educators who can work effectively in Chicago neighborhood schools and other urban 
educational and community agencies where they are needed most, we must understand how 
best to support children in urban schools, as well as their teachers and school leaders, from 
principals to system-level leadership.  We must also remain informed of disciplinary and 
geographic teacher shortage areas, particularly in the Chicago Public Schools.   Further, we must 
continually consider what research might best inform the complex education predicaments of our 
times, and be of greatest value to the policies and practices that affect our constituent 
communities.  Our commitment to educational equity requires that we articulate a focused 
research agenda.  The COE Strategic Plan provides a detailed discussion of the programmatic 
and research issues that arose from our environmental/competitive analysis.  We also outline 
many strengths that the College will bring to bear as we work to realize our strategic goals and 
vision.  While we treasure these assets, future opportunity lies in the continued development of 
an infrastructure capable of supporting and promoting our work on urban education and 
educational disparities.    

Call to Stakeholders for Participation 

While the College of Education strategic planning process enlisted the involvement of many 
stakeholders, from COE students, to guest speakers who generously shared their areas of 
expertise, we realize that our completed strategic plan will now be reviewed by many friends, 
colleagues, and partners; both old and new.  We welcome your comments, your support, and 
your direct involvement as we work to realize our strategic vision.          
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SECTION ONE: PURPOSE 
 
Our Vision 
 
We aspire to be the recognized leader among urban research colleges of education, 
known for fostering educational equity and excellence through our programs and our 
scholarship.   
 
 
 
Our Mission 
 
We are a community of scholars committed to educational equity as it contributes to 
social, political and economic parity.  We develop new knowledge about education that 
improves teaching, learning, and assessment; informs policy and practice; and is valued 
by the communities we serve.  We direct our teaching, research, and public service to all 
learners, but particularly those in urban environments. 
 
 
 
Our Guiding Values 
 

• Ensuring that our actions match our intentions 
 

• High-quality scholarly inquiry that develops understanding of broader educational 
and social problems and their solutions, and improves educational policy and 
practice 

 
• Creativity in service of educational improvement 

 
• Inclusiveness and respect for diverse perspectives 

 
• Collaborative practice that engenders systemic change 

 
• Responsibility to our internal and external stakeholders for meaningful outcomes 

 
• Wise stewardship of our resources  
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Mandates Impacting the College of Education 
 
The majority of College of Education programs prepare students for professional 
certification as well as an academic degree.  As a result, a number of the significant 
mandates impacting the College result from our obligation to meet the requirements of 
certification bodies as well as other partners in professional preparation.  Members of 
the College are key participants in the active and ever-changing P-16 educational reform 
context in Chicago, Illinois, and the nation.  The following is a brief review of the most 
obvious mandates the College must address within this environment: 
 

• The Illinois State Board of Education (ISBE) is the accreditation body for our 
teacher and administrator preparation programs.  ISBE complies with the 
standards developed by the National Council for the Accreditation of Teacher 
Education (NCATE).  Our programs must comply with standards that are 
continually updated by ISBE and NCATE.  Our certification programs—
approximately 20 programs that span 5 UIC colleges—undergo review every five 
years.  Our next review is in the Spring of 2007.    

 
• Our programs must also be approved and reviewed by the Illinois Board of 

Higher Education (IBHE).  As ISBE certification standards change, they often 
result in academic program changes. These changes must be vetted through the 
program approval processes outlined by the IBHE, the University of Illinois, and 
the UIC campus.  Our programs undergo formal IBHE review every eight years, 
and our last visit was in the Spring of 2005.     

 
• The UIC campus is accredited by the North Central Association.  The College of 

Education is actively engaged in the UIC campus preparation for the NCA re-
accreditation visit in the Spring of 2007.  A central emphasis for NCA, as well as 
IBHE and ISBE, is outcomes assessment.  Here, our early experience with 
student portfolios to satisfy ISBE standards will complement the NCA review 
process.  NCA re-accreditation visits occur every ten years. 

 
• One very important hidden cost of professional preparation is the necessary 

emphasis on field work in the form of supervised practica, student teaching, and 
administrative internships.  Research reveals that high-quality supervised field 
work is essential for pre-service teachers and administrators.  At the same time, 
the mentoring and supervision carry significant expense that must be addressed 
in the near term.   

 
• Compliance with technology standards is another cost that the College takes on 

with minimal direct fee expense to our students.  If our students are to take on 
leadership positions as teachers and administrators, they (and their professors) 
must have access to cutting-edge hardware and software.  At one time, grant 
opportunities to support the purchase of new and upgraded educational 
technology were plentiful.  Increasingly, institutions are now expected to take on 
responsibility for maintaining a cutting-edge technology environment, including 
supporting our students in developing standards-based electronic portfolios.  As 
these expectations intensify, the College must explore strategies to support on-
going upgrades and concomitant professional development for students and 
faculty. 
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• Our partners have requirements for contractual agreements that complicate 

proposals, financial management, and contract compliance throughout 
implementation.  As we continue to develop our partnerships with Chicago Public 
Schools (CPS), state and federal agencies, and private foundations, various UIC 
offices and the College must continue to develop more efficient contracting 
processes.     

 
• We are still discovering the complexities of our partnership with the CPS National 

Teaching Academy-Professional Development School (NTA-PDS).     
 

• Numerous professional associations hold expectations for the involvement of the 
College (e.g., annual surveys for the American Association of Colleges of 
Teacher Education, the Illinois State Board of Education, and U.S. News & World 
Report).  Involvement with these associations has been of occasional value when 
the College needs access to data or information, but it comes with some cost in 
time, and on occasion, dollars.  The Dean, Associate Deans, and COE faculty 
must participate in regular meetings and special projects (surveys, referenda) 
and maintain good communications lines.       
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SECTION TWO: STRATEGY 
 
Statement of Strategic Intent 
 
To be the recognized leader among urban research colleges of education, known for 
fostering educational equity and excellence through the development of new knowledge 
about education that improves teaching, learning, and assessment, informs policy and 
practice, and is valued by the communities we serve; and through teaching, research, 
and public service directed to all learners, but particularly those in urban environments.   
 
Environmental Assessment and Key Strategic Issues Facing the 
Organization 
 
In summer 2005, we conducted an extensive SWOT (Strengths, Weaknesses, 
Opportunities, and Threats) Analysis in preparation for the COE Executive Committee 
Strategic Planning Retreat.  The analysis and supporting data may be found in Appendix 
I, A-Z.  The entire COE planning process is described in Appendix II, Background for 
Planning.  We identified both key programmatic issues and key research issues.    
 
Key programmatic issues 
 
Teacher shortages.  Former Secretary of Education Richard Riley’s figure of a looming 
2.2 million teacher shortage has been cited for close to ten years now.  In 2001 Clewell 
and Villegas pointed out that the teacher shortage had already arrived, especially for 
urban school districts and in disciplinary shortage areas like mathematics, science, 
bilingual education, and special education.  Four years later, in 2005, both the Illinois 
State Board of Education (ISBE) and the Chicago Public Schools (CPS) identified the 
same teacher disciplinary shortage areas.   
 
Such shortages disproportionately affect poor and minority students who are actually the 
majority of the student population in large urban centers like Chicago.  The shortages 
are exacerbated by program completers who leave the profession within the first three 
years or who never enter the teaching profession.  CPS students, who comprise one out 
of every five Illinois public school students, are predominantly from low-income families 
(85.2%).  Eighty-eight percent of CPS students are members of underrepresented 
minority groups, and 14.1 percent are English language learners.   
 
We at UIC are ourselves complicit in perpetuating disciplinary teacher shortages.   
[When we refer to “UIC’s programs,” we include secondary teacher certification 
programs in other colleges as well, as the College exercises some authority over these 
programs through the UIC Council on Teacher Education.]  We prepare over a third of 
our teachers in disciplinary over-supply areas like English and history, compared with 
the 2 percent of our teacher candidates who are seeking secondary science certification 
in chemistry or physics.  We have no biology certification program.   
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Within urban school districts, teacher shortages are geographic as well as disciplinary in 
nature.  The following two maps illustrate this point.  The first map shows a year’s worth 
of UIC’s field experience sites by student ethnicity.  It indicates that the majority of UIC’s 
placements are made in schools serving Latino communities to the south and southwest, 
and to the north and northwest of UIC.  We also make a significant number of 
placements in magnet schools around UIC and to the north.  The second map displays 
the schools where no UIC placements were made.  On the one hand, the map 
demonstrates an orientation to Chicago public schools.  On the other hand, the majority 
of schools serving African American communities to the west and south of UIC see 
virtually no UIC students; yet they comprise nearly half of Chicago’s public schools.
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Our data also tell us that, with respect to geographic shortages, the majority of our 
graduates are not taking positions in the 55 percent of CPS schools that serve 
predominantly African American students.  In certain of our programs, however, the 
picture is improving.  Below are bar graphs comparing the teaching careers of 1998 
undergraduate elementary student teachers with their counterparts in 2001.  Not only 
are more student teachers placed in schools serving African American communities in 
2001 than in 1998, but more 2001 student teachers are teaching and remaining in 
African American schools.  While there remains a long way to go, there is progress, 
especially when compared with all other teacher certification programs at UIC.  
 
 

 
 

 
 
Addressing teacher shortages.  We can illustrate the relationship between student 
teaching placement site and candidates’ first teaching job by looking more closely at our 
undergraduate elementary education program completer data above.  This program 
places teacher candidates in Chicago public schools exclusively.  In 1998, only one 
program completer student taught in an African American school.  Three years out, 9 
members of the 1998 cohort (14.1%) were teaching in predominantly African American 
schools; six years out, 7 (11.9%) are still doing so.  In 2001, 12 program completers 
student taught in predominantly African American schools.  Three years out, 16 (21.3%) 
are teaching in predominantly African American schools.  Currently, through a Teacher 
Quality Enhancement grant sited in 12 CPS schools (11 Black, 1 Latino), we are learning 
what it takes to support faculty, cooperating teachers, and teacher candidates in 
neighborhood schools where we have not traditionally been present.  
 
There is a statistically significant correlation between where we place our student 
teachers and where they take their first teaching job.  Teacher candidates placed in a 
Latino school are more likely to take their first teaching job in a Latino school; teacher 
candidates placed in an African American school are more likely to take their first 
teaching job in an African American school, and so on.  We have used these data to 
inform our strategy of increasing the number of placements in CPS’s African American 
schools. 
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To assertively address both disciplinary and geographic shortages, UIC and the College 
of Education have also invested in alternative pathways to certification in recent years.  
Project 29 (bilingual educators) and First Class (special educators) are enrolled within 
the regular graduate elementary and special education programs, respectively.  Middle 
Grades Mathematics (MGM), Middle Grades Science (MGS), and Golden Apple Teacher 
Education at UIC (GATE @ UIC) were stand-alone alternative certification programs.  
Such programs require extraordinary faculty effort - including constant attention to 
external politics and policies, as well as persistent efforts to secure external subsidies 
(district, state, federal government).  Teachers from all five alternative routes are 
considerably more diverse racially/ethnically and teach exclusively in disciplinary 
shortage areas for CPS; most are also teaching in geographic shortage areas.  A senior 
administrator at CPS, having received feedback from teachers and principals, recently 
alluded to our MGM and MGS teachers as “shining lights.”     
 
Salient across all of our alternative pathway programs is the racial and ethnic diversity of 
the candidates.  In the following bar graphs, it is easy to discern that the numbers of 
African American and Latino teacher candidates supported by relatively small alternative 
pathway programs (MGS, MGM, GATE, Project 29) in FY 2004 exceeded the numbers 
of African American and Latino candidates supported by our three largest teacher 
certification programs.  We will return to the topic of student diversity shortly.  
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As of this writing, unfortunately, only the Project 29 and First Class programs are in 
operation, and Project 29 is seriously threatened by the No Child Left Behind (NCLB) 
Act’s redefinition of what qualifies as a “highly qualified teacher”—provisionally certified 
Type 29 teachers in Project 29 have overnight been rendered unqualified under NCLB.  
Both MGM and MGS, too, were adversely affected by NCLB; principals found it easier to 
comply with the law by maintaining generalists in self-contained middle school 
classrooms than by creating departments and hiring content specialist teachers like 
MGM and MGS teachers.   
 
Alternative pathways operating outside of the mainstream College programs (MGM, 
MGS, GATE) are costly—in part because of the intensive field instruction component, in 
part because faculty instruction has not been counted as part of one’s regular teaching 
load.  The programs are therefore in need of substantial subsidies, including faculty-
secured external funding.  Yet, despite the heavy demand for alternatively certified 
teachers, CPS has dropped its per teacher subsidy to $2000, making it impossible to 
maintain quality programming.  The subject of alternative pathways illustrates our 
dilemma well:  To what extent should faculty strive to develop and deliver the quality 
programs we need with so little support from the district or the State?  At what cost to 
one’s research and scholarship?  For what rewards or incentives?   
 
Work remaining to be done.  We have barely scratched the surface on systemic 
approaches to addressing disciplinary and geographic educator shortages.  Recently, 
we examined the data on how many of our teacher candidates reside in Chicago, given 
the residency policy for city employees.  It was dismaying to learn that more than four 
out of every ten students are not Chicago residents.  Moreover, in our undergraduate 
elementary teacher certification program with its four CPS placements, 55 percent of our 
undergraduate elementary teacher candidates live outside of Chicago city limits.  Given 
research on candidates’ predilections to teach near their home communities (2003), this 
is a loud and clear signal that we must think hard about targeted recruitment.  It makes 
no sense to prepare teacher candidates for environments where they do not plan to 
teach.  Haberman (2003) points out that criteria often used to define “the best and the 
brightest” (e.g., test scores) identify very well the candidates who are most likely not to 
succeed in urban schools.  He, among others, argues for challenging the notion of “best 
and brightest” for urban schools (Haberman, 1996).  
 
We need to improve every point along the continuum of urban teacher development—
not only in the areas of recruitment and selection, but also in the areas of preparation, 
induction, and continuing professional development.  This includes our own professional 
development as teacher educators.  Zeichner (2003) points out, “(A)lthough, contrary to 
public perceptions, many teacher educators have K-12 teaching experience, not many 
have had experience as successful teachers in the kinds of culturally diverse and high-
poverty schools that we need to prepare teachers for today” (p. 510).  Colleges of 
education faculty need themselves to be able to support their teacher candidates in 
generalizing good teaching practice to different contexts, and this can only be done 
faculty intentionally place in and expose students to a variety of urban settings, and 
themselves learn how best to support students in all settings.   
 
We have learned that what one viewer perceives to be exemplary teaching or 
problematic student behavior is often differently read by another viewer, particularly as a 
function of cultural differences and prior teaching experiences (Monroe & Obidah, 2004).  
We have also learned that “proficient” student teachers in one school setting often may 
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be evaluated as “less proficient” in another.  As educators, we recognize that we need to 
understand better what constitutes excellent teaching in contexts with which we 
ourselves are unfamiliar, and then figure out how to develop our student teachers’ ability 
to teach well in these contexts.  Our work would certainly be facilitated, had we more 
diverse student and faculty perspectives represented in our College.   
 
In a related vein, many have recently pointed to the growing racial imbalance between 
the student population and the teaching force (Clewell & Villegas, 2001; Ladson-Billings, 
2005; National Collaborative on Diversity in the Teaching Force, 2004).  While students 
of color comprise approximately one-third of the nation’s school enrollments, teachers of 
color comprise only one-tenth of the nation’s teaching force.   
 
The case for further diversifying the student body of UIC as a whole, and the College of 
Education in particular, can be made simply by arguing that diversity is a value in its own 
right.  It is important to ensure that multiple perspectives are represented in our 
classrooms and our scholarship, and not merely the perspectives of a privileged few, or 
else the intellectual development of our students and our own development will be partial 
and distorted.  Our research, policy, and practice will be less informed than they should 
be, and we will remain ignorant of what it will really take to change the status quo. 
 
It is instructive to compare the demographics of our College with the larger Chicago and 
Illinois contexts.  The College has proportionally fewer African Americans when 
compared with both CPS students and teachers, with Chicago residents, and even with 
the Illinois resident population.  The proportion of COE Latino students exceeds 
proportions for Illinois residents, CPS teachers, and UIC as a whole; still, we can do 
better.  While UIC takes pride in proclaiming that no ethnic group predominates (i.e., 
exceeds 50 percent enrollment), the COE can make no such claim.  Nearly 6 out of 
every 10 COE students is White.  While 88 percent of the CPS students we serve are 
members of underrepresented minority groups, only 30 percent of our own students are 
members of these groups.   
 
 
Ethnic Composition Percentages 
 Data

Year 
White Af-Am Latino As-

Am 
Nat-
Am 

Foreign Unknown 

Illinois 
residents 

2004 74.8 14.7 14.0* 4.1 .2  6.2 

Chicago 
residents 

2004 46.8 36.2 27.4* 4.6 .2  12.2 

CPS 
students 

9/30/
03 

8.8 49.8 38 3.2 .2   

CPS 
teachers 

AY 
04 

47.3 35.8 13.2 3.1 .6   

UIC AY 
04 

45.3 8.5 12.8 21 .2 7.2 4.9 

UIC-COE AY 
04 

57.7 11 18.5 8.9 .5   

*Ethnic category that overlaps with racial categories; numbers don’t add up to 100%. 
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If we are truly committed to the ideal that education has long provided great potential as 
a pathway to equality through occupational and economic status, and upward social 
mobility (Nettles, 1988), then we and our student body need to look more like the 
communities in which we reside and work.  We have to get serious about recruitment 
and retention of faculty and students of color.   
 
Unfortunately, the majority of children and youth who attend school in the nation’s large 
and deeply segregated urban school districts, disproportionately poor and minority, have 
historically lacked access to excellent educational opportunities (see Kozol, 2005; 
Levine, 2005).  The National Center for Public Policy and Higher Education (2005) 
reports that, despite the rapid growth of the Latino population in Illinois, Latinos and 
African Americans together have the lowest levels of education in Illinois.  There is no 
shortage of data to attest to the urgent need for quality education for people of color—
from demonstrations of the consequent achievement gap to high school and college 
dropout rates, and diminished post-secondary options.   
 
By making the recruitment, support, and graduation of Black and Latino students a top 
COE priority, we can help create access to education and disrupt cycles of educational 
failure.  Our graduates can serve as role models, cultural intermediaries, advocates, and 
surrogate parents for the K-12 students of color whom they teach and lead, as well as 
educate mainstream students about diversity (Gay, Dingus, & Jackson, 2003; Irvine, 
2003; Villegas, 1997).  They can work effectively, in culturally congruent ways, with 
neighborhood organizations and community agencies.  They will diversify our 
cooperating teacher pool in partner schools and mentor our future teachers.  They will 
offer guidance to our principal interns in city schools.  Finally, they will take positions in 
higher education and prepare the next generation of the education professoriate.       
 
To date, the COE has been successful in attracting and retaining Latino students in our 
certification programs, but less so with our doctoral programs.  Between 2001 and 2005 
19.5% of students across all program levels were Latino.  Between 2001 and 2005, 
27.8% of our students from the undergraduate Elementary Education program, 20.7% 
from master’s level programs, and 11.4% at the doctoral level, were Latino.  
 
We have been less successful in attracting and retaining African American students in 
our certification programs, with 11.6% African American students across all program 
levels; recruitment efforts have been minimal, at best.   During the same five year period, 
6.8% of the students enrolled in our BA in Elementary Education program, 10% at the 
master’s level programs, and 18.5% at the doctoral level, were African American.  (See 
Appendix I for racial-ethnic statistics.) 
 
While we plan to continue to support those mechanisms that ensure that we do not lose 
ground with Latino student recruitment and retention, we must actively recruit, support, 
and graduate African American students.  We can begin by looking to the research that 
has examined African American students who have been successful in predominantly 
White institutions.  Those institutions counteracted under-representation, alienation, 
isolation, attrition, discrimination, incompatibility, and low involvement (Allen et al., 1991; 
Harper et al., 2004) with the promotion of healthy racial identity, positive pre-college and 
first year experience programs, involvement, and familial, community and religious 
connections (Brown and Gary 1991;  Cross, 1995;  Nance, 2005; Watson, Terrell and 
Wright, et al., 2002).  Closer investigation of this body of research will help us to 
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understand how we must go about defining, measuring, and developing effective 
mechanisms for “success.” 
 
Inextricably linked to the recruitment and retention of students of color is the recruitment 
and retention of faculty of color who serve as a significant source of support for these 
students.  The College’s record of recruiting, granting tenure to, promoting, and retaining 
Latino and African American faculty members is mixed.  Currently in the COE, six of 
eight Latino faculty members are tenured, although only one of the six is a full professor.  
Among African American faculty members, only two of seven are tenured, and only one 
is a full professor.  In addition, four African American female faculty members have 
departed in the past 10 years, including two African American female assistant 
professors who left for Big 10 institutions.   
 
Higher education can be extremely alienating and isolating for students of color.  With 
strength in numbers, students are more likely to experience success if they find kinship 
and common experiences with other students and with the faculty.  We are aware that 
we have much to learn from voices that have been largely absent from the academy, 
and we can do a much better job of welcoming and including these voices.  The more 
these voices are present in our faculty and students, the better we will hear.   
 
Classrooms are not the only places where we can influence the quality of teaching and 
learning, although they are a primary portal for our work.  Through our Ed.D. program in 
Urban School Leadership, we are learning how to support the development of school 
leaders from principals and assistant principals to system-level leadership.  Now in its 
third year, the program supports 34 candidates, including 14 principals.  Ten other 
candidates now serve as assistant principalship positions in CPS, and 4 as system-level 
administrators.  Through our newly approved master’s program in youth development, 
we can support the development of a strong workforce for the city’s numerous 
neighborhood and community-based organizations.  Individual faculty members and 
teams of faculty continue to work with CPS directly to help increase the quality of 
instruction and improve the conditions of work for school personnel.  And, in our CPS 
contract school, the National Teachers Academy-Professional Development School, we 
hope to develop educators in all of these arenas and, in so doing, realize the original 
promise of NTA as a professional development school.  As well, we can help UIC extend 
the original vision for NTA by engaging other campus partners in developing NTA as a 
true community school. 
 
Why this matters to UIC?  It is important to remember that UIC’s higher education 
goals and accomplishments are inextricably linked with the successes of area 
preschools, elementary, and secondary schools.  In 2004, just over two-thirds (68.4%) of 
UIC’s undergraduate students were from Cook County, more than half from the city of 
Chicago.  Of UIC’s incoming 2004 freshmen class, nearly a quarter (23.5%) were from 
Chicago Public Schools and close to a third (30.6%) from other Cook County public 
schools.  The UIC College of Education (COE) has a special obligation and a critical role 
to support the preparation and ongoing development of our own future urban educators, 
leaders, and researchers, and the students whose lives they touch—among them, the 
next generations of UIC students.   
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Key research issues 
 
Research is an element of the tripartite mission of any university, but it is a critical 
element in a “research extensive” university, and UIC falls within that Carnegie 
classification.  As an institution, UIC takes pride in the fact that its research productivity 
has experienced steady and significant growth, and has positioned UIC as 47th among 
research universities in 2005.  Our status as a college of education within a top-notch 
research institution influences our mission, the decisions about the faculty and staff we 
hire, the students we admit, and the programs, services, and various forms of support 
we offer.  We must ensure that our faculty, staff, students and programs can develop 
and thrive in this environment.   
 
Acknowledging all caveats about lists and rankings, we are nevertheless moving up in 
rankings among the top 50 graduate schools of education, as reported by U.S. News & 
World Report.  For the 2004 top-ranked graduate schools of education, we tied with 
Florida State University and UC-Santa Barbara for 54th place.  For the 2005 list, we tied 
for 44th place with Syracuse University and the University of Colorado-Boulder.  For the 
2006 list, we advanced to tie Rutgers and the University of Colorado-Boulder for 42nd 
place; in the 2007 list, we remained in 42nd place, while Rutgers and U-CO-Boulder 
dropped to 43rd place.  These statistics are a testimony to faculty efforts in spite of 
serious State budget cuts. 
 
 
U.S. News & World Report Best Graduate Schools of Education-UIC, 2004-2007 
 2004 

(2003 data) 
2005 

(2004 data) 
2006 

(2005 data) 
2007 

(2006 data) 
Overall score 47 50 52 58 
Peer assmt score 3.4 3.4 3.5 3.5 
Sup’t assmt score 4.0 4.1 4.1 3.9 
Mean GRE V/Q 514/512 493/545 512/554 516/553 
Doc accep rate 77.8% 67% 57% 59.1% 
Stud/fac ratio 3.1 3.5 3.4 3.3 
Doc degrs granted 18 19 24 19 
% doc studs 27.4 25.8 28.8 33.7 
Funded res  $6.2 M $9.7 M $11.1 M $12.3 
Funded res/fac  $326 K $485.5 K $221.5 K $260.9 
Overall rank 54 44 42 42 
 
 
Measures of research productivity only tell part of the story.  We in colleges of education 
are particularly compelled to ask what research might best inform the complex education 
predicaments of our times, and be of greatest value to the policies and practices that 
affect our constituent communities.  In a political context where schools, colleges, and 
departments of education (SCDE’s) are increasingly called on to become relevant 
players in the K-12 environment, we must continue to address new and different 
research questions.  Many of our faculty are already generating research and 
scholarship on issues of teaching and learning in urban contexts (e.g., Ayers, 2004; 
Gutstein and Peterson, 2005; Gutstein, 2006; Martin, 2000; Pappas, Kiefer, & Levstik, 
2006; Pappas & Zecker, 2001, 2001; Watkins, 2001, 2005).    
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Our commitment to educational equity requires that we articulate a focused research 
agenda.  Our Executive Committee suggests preliminarily that our commitment to 
educational equity is manifested in our urban research context through research 
emphases such as the following, each accompanied by representative research 
questions:  
 

• Culturally Relevant Teaching and Learning in the Disciplines -- 
How can we build on cultural and linguistic funds of knowledge students bring 
with them to the classroom? 

• Social Development                                                                                     
How does living in challenging urban settings affect individuals’ motivation, 
peer relations, play experiences, and moral functioning?                              
What social skills strengthen learning and communication among students,              
teachers, and administrators in urban contexts? 

• Inclusive Education 
How can we strengthen the subject matter ability and confidence of all 
students?  

• Improvement of Urban Educational Organizations and Educational 
Policy 
What are the problems and opportunities the urban context poses for the      
improvement and effectiveness of educational organizations in their service 
of communities?                                                                                                                              

• Assessment of Educational Outcomes in Urban Settings                     
How does culture/the urban environment influence assessment, 
measurement, and program evaluation? 

 
We anticipate that our move to departments will enable the creation of more focused and 
elaborated departmental research agendas and identities. 
 
Research dollars.  To what extent are we currently equipped to address this ambitious 
research agenda?  While we appear competitive in the category of funded research, 
relative to higher-ranked schools of education (see Appendix IV), we know that our 
funded research figures include both research and non-research expenditures.  Analysis 
of grant expenditures reveals that we are on a solid upward grant and contract earnings 
trajectory.  Our grant proposal submissions have steadily increased from 53 in FY 1998, 
to 92 in FY 2003, and our total awards, from 47 to 65.  Since the development of our last 
strategic plan in 1997, our grant and contract expenditures have increased from $3.45 
million to $12.26 million in FY 2005.  This reflects a remarkable average annual increase 
of over 45%, and a 356% increase over the seven-year period.  During that period, 
expenditures categorized as “research” increased by over 500% (from $443,433 to 
$2,345,595), and “non-research” expenditures increased by over 300% (from 
$3,004,040 to $9,915,098). 
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Grant and Contract Expenditures: FY 97- 05 
(in thousands) 

 
FY 97 99 01 03 05 % 

Change 
FY97-05 

Federal    697   1,025   1,554   3,517   6,019   +863 
State    715      546      274      302      601      -16 
Other Govt. 1,103   1,461   1,651   4,929   4,862   +441 
Private/Foundation    931   1,179   1,646      961      777      -17 

Total 3,447   4,213   6,127   9,710 12,260   +356 
 
Our expenditures from federal sources increased from 20% to 49%.  State grant 
expenditures and foundation sources decreased from 21% to 5%, and from 27% to 6%, 
respectively.  City of Chicago and other government sources increased from 32% to 
39%.   
 
 
 
 
 

    Sources of Research Funding: FY97 and 04 
 

Grant Expenditures 

   
 
 
 
 
 
 
 
 
 
 
 
 

1997 2005  
 
Our ICR, or Facilities and Administration (F&A), earnings have increased from $63,321 
to $276,425 annually.  Over 80% of our grant expenditures now come from federal 
sources or the City of Chicago.  In FY 05, for every grant dollar invested by the state, the 
COE generated 19 dollars from other sources.  
 
We still rely heavily on city and foundation grants that bring no more than 10 percent 
Facilities and Administration fees, if that.  The federal dollars we garner are 
predominantly categorized by the Office of Budget and Financial Services as “non-

$697,295

$715,936

$1,103,155

$931,087

$6,019,231

$601,165

$4,862,635

$777,662

Federal

State

Other gov't

Private/Foundation

$3.44M $12.26M
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research” dollars that support professional preparation and technical assistance at a low 
8 percent F&A, compared with federal “research” dollars that carry 55 percent F&A.   
 
In a time of shrinking State resources for higher education, we need to expand 
drastically our portfolio of federal research grants, particularly as the Provost is returning 
a greater share of the campus F&A dollars to individual colleges.  More F&A dollars 
mean more support for doctoral students and post-doctoral fellows, and more support for 
the overall COE research infrastructure.   
 
Developing a research infrastructure.  Our faculty/student ratio in the U.S. News & 
World Report rankings looks impressive (see Appendix IV), because only full-time 
doctoral students are included in the computation, and we have a small proportion of the 
full-time, fully funded doctoral students who are an integral part of the research 
enterprise.  Part-time doctoral students (82.6% of all doctoral students) who work full-
time jobs have fewer resources to pursue their own scholarly agendas and to support 
faculty research.  Our goal is to increase the number of full-time doctoral students and to 
provide adequate support for them.  This will create a critical mass of doctoral students 
to go hand-in-hand with our recruitment of faculty.  
 
Our current supports for research include the Educational Technology Lab (ETL); the 
Faculty Assistance Center for Technology (FACT) Lab; and the Measurement, 
Evaluation, Statistics and Assessment (MESA) Lab, and support for individual faculty 
members who are associated with our funded and unfunded centers  [Center for 
Literacy, Child and Family Development Center (CFDC), Center for Mathematics 
Education for Latinos (CEMELA), the Monarch Center at UIC; the National Society for 
the Study of Education (NSSE); and the Office for Studies in Moral Development and 
Character Formation].   
 
While we treasure these assets, future opportunity lies in the continued development of 
a research infrastructure capable of supporting and promoting our work on urban 
education and educational disparities.  We know that we must do a better job providing 
research support for tenure-line faculty and students, including opportunities for multiple 
disciplines to work together on urban educational research, as well as mechanisms for 
strengthening, supporting, and evaluating the College’s research mission in general.  We 
need to make better connections between faculty research programs and the numerous 
sources of funding support and continue to strengthen administrative support for 
research.  We also believe that we can publish in more top-tier journals, and secure 
more prominent positions and memberships in research organizations and national 
academies if we focus some effort in this direction.   
 
Finally, space limitations are creating productivity barriers for our current research 
programs and projects and threatening our research growth.  At present, we do not have 
adequate space for research assistants or visiting scholars, or new research projects, 
and efforts to create short-term fixes are at the expense of our increasingly scarce 
classroom and meeting spaces.  The appropriateness and proximity of space are also 
challenges to efficient and effective research and teaching activities.  While we have 
been creative in the short-term, we must develop long-term solutions for our space 
challenges, such that each new fiscal year doesn’t bring with it a costly series of moves 
or bumps out of assigned space. 
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Strategic Goals and Thrusts 
 
GOAL 1:  Prepare educators who can work effectively in Chicago neighborhood schools 
and other urban educational and community agencies where they are needed most. 
 
GOAL 2:  Contribute high-quality research and scholarship to inform policies and 
practices that are valued by the communities we serve and that increase learning 
opportunities for all. 
      
GOAL 3:  Develop a departmental structure that enables COE to meet its mission and 
mandates, and COE faculty, students, and staff to thrive. 
 
GOAL 4:  Offer standard and continuing education programs that are responsive to the 
demand for professional education endorsements and other personal and professional 
development. 
 
GOAL 5:  Work with Director of Communications to develop a focused COE message 
that reaches diverse market segments, presents distinctive graphics, and uses multiple 
media to proactively convey our message in timely ways. 
 
GOAL 6:  Work with the Director of Advancement to cultivate major individual and 
corporate/foundation donors, and oversee planning and implementation of the College’s 
participation in UIC’s campaign.      
 
GOAL 7:  Pursue the improvement of current space and acquisition of new space to 
support COE mission. 
 
GOAL 8:  Continue to upgrade the technology infrastructure to support COE teaching, 
research and service mission. 
 
 
Stretch Actions 
 
K-12 Education:  The College makes a significant contribution to K-12 education in the 
City of Chicago through the preparation of teachers and administrators, ongoing 
commitment to neighborhood schools, and management (under contract) of the National 
Teachers Academy.   
 
While the College is not the central focus of the campus stretch action to create a UIC-
managed Math and Science High School, should the campus garner the resources to 
move forward, the College plans to support the initiative. 
 
African-American Men:  One of the UIC campus stretch actions is the development 
and implementation of “a program for the recruitment, retention and graduation of 
African-American men modeled on the best research into the factors that lead to 
success.”  The campus is planning a cohort-based program, and as a part of this 
initiative, the College of Education would propose to prepare a cohort of African 
American men for the teaching profession.  The ultimate goal would be to prepare these 
teachers for long-term retention in Chicago Public Schools where the student enrollment 
is predominantly African-American.                   

20



 

 

Strategic Actions 
 
GOAL 1:  Prepare educators who can work effectively in Chicago 
neighborhood schools and other urban educational and community 
agencies where they are needed most. 
 

• Periodically assess how well we are addressing local demand for teachers, 
school leaders, and youth workers. 

• Recruit and support prospective educators who are committed to helping 
Chicago’s children and youth reach their full potential.  

• Ensure that the College of Education student body reflects, as much as possible, 
the ethnic composition of the schools in which we work.  Develop and implement 
a coherent plan for recruiting African American and Latino students. 

  
o Significantly increase the COE enrollment of African American students at 

every level (BA, MEd, PhD). 
o At least maintain current COE enrollments for Latino students in 

certification programs, and significantly increase the enrollment of Latino 
students at the doctoral level.  

o Develop a rigorous selection process using traditional and non-traditional 
criteria, to be negotiated. 

o Work with the Director of Advancement and Associate Deans for 
Academic Affairs and Student Affairs to secure funding, including 
personnel preparation grants, for students. 

o Institutionalize student support and retention programs (i.e., financial aid, 
advising, academic skills). 

o Work with the Director of Recruitment, Director of Communications, and 
Office of Student Services on aggressive recruiting campaign, including 
recruiting and funding students from under-represented minority groups.  
Recruit African American and Latino students from their high schools and 
community colleges, civil rights and community organizations, Black 
fraternities and sororities, Black and Latino churches (Irvine, 2003); 
selected UIC departments, academic support units, and diversity/social 
justice courses across departments, colleges, and universities. 

o As a corollary, begin admitting freshmen into the BA in Elementary 
Education; revise program to ensure ease of transfer from other 2- and 4-
year higher education institutions.  

o Establish the COE website as a critical communication link for student 
recruitment and program information. 

o Regularly assess student academic progress and satisfaction to inform 
future retention and recruitment strategies.        

o Develop culturally-responsive academic and social supports for African 
American and Latino students.   

o Provide professional development to faculty about high-quality academic 
advising and supporting all students to succeed in the classroom, 
including  addressing “isms” in the classroom and creating safe, 
supportive, respectful learning environments.  
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• Similarly, ensure that the College of Education faculty reflects, as much as 
possible, the ethnic composition of the schools in which we work.     

o Increase the number of tenured African American faculty members 
through the usual faculty search processes, through recruiting target-of-
opportunity senior hires, and through supporting and promoting junior 
faculty members.  

o Continue to recruit, develop, and retain faculty committed to urban 
education and educational equity. 

o Reconfigure duties so that COE staff can assume more responsibility for 
selected aspects of student advising and program experiences. 

o Institutionalize faculty development programs. 
 

• Ensure that our curricula embody the resources our students bring and address 
the educational and social needs of communities where our students will work. 

o Hire a senior teacher educator to provide leadership. 
o Learn from effective teachers and school leaders of Black (see Cooper, 

2003, 200X) and Latino children, including our own faculty and students; 
initiatives like Center X at UCLA and the Carnegie Corporation’s 
Teachers for a New Era (TNE); and community partners. 

o Ensure deep and appropriate subject matter preparation, including 
targeted subject matter endorsements in one or more core academic 
areas. 

o Develop educators who have deep understanding of how to use cultural 
and linguistic diversity as assets in creative teaching, learning, and 
leading. 

o Ensure that educators develop curriculum, instruction, and assessment 
that are accessible to students with disabilities. 

o Help prospective educators understand how their own histories, 
race/ethnicity, class, and gender identity influence their approaches to 
teaching, learning, and leading (e.g., Metz, 1990).  

o Help prospective educators learn about how to support children and 
families in high-poverty communities whose numbers have risen 
significantly since 2000 (National Center for Children in Poverty, 2005). 

o Establish a network of CPS neighborhood schools with strong 
cooperating teachers/mentors and principals that desire and value our 
teacher candidates. 

o Provide professional development opportunities to UIC faculty and 
doctoral student for supporting teacher and school leader candidates in 
partner schools 

o Develop retention programs for all degree levels to ensure a smooth 
transition to the COE, academic support through advising, and provision 
of interactive activities that foster a strong identity as educators who want 
to make a difference in urban education. 

o Ensure that graduates are hired and are invited to engage in continuing 
professional development opportunities, including new teacher support 
programs. 
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• Develop a culture of evidence to inform programmatic efforts. 
o Use Illinois Teacher Data Warehouse to show the “value added” of our 

efforts and to enable future planning. 
o Determine collectively what else counts as evidence. 
o Per TNE, design and implement a pupil learning growth pilot study as a 

first step toward gauging the effectiveness of teacher preparation. 
 

• Develop a climate that recognizes and affirms the plurality of cultures and 
identities in the College and at UIC. 

o Make non-discrimination an explicit value in our communications and our 
actions; periodically assess how well we are doing. 

o Develop departmental academic and social supports for all faculty and 
students. 

o Develop new forms of interaction to increase student engagement 
(orientation, cohort programs, student organizations, research 
opportunities). 

o Provide mentoring as warranted. 
 
GOAL 2:  Contribute high-quality research and scholarship to inform 
policies and practices that are valued by the communities we serve and 
that increase learning opportunities for all.      
 

• Ensure that our research supports diverse paradigms, methods, analyses, and 
scholarly products. 

o Establish and promote expectations for traditional and non-traditional 
scholarly productivity and impact for all faculty, consistent with the 
advancement of the COE mission.  

 
• Achieve national recognition for the quality and quantity of our research on urban 

education and educational disparities. 
o Recruit, support, and evaluate faculty and staff consistent with disciplinary 

program objectives. 
o Mentor junior faculty regarding the development of a program of research 

including: publication, obtaining grants, development of funded projects, 
hiring and working with RA’s and GA’s, obtaining University resources 
and other support for research.  

o Re-conceptualize and re-establish CUERD as an interdisciplinary center 
on urban education and educational disparities; reestablish CUERD 
leadership (Director or Associate Dean for Urban Educational Research); 
build the CUERD staff (e.g., proposal writer, database support); establish 
research advisory committee comprised of internal and external 
stakeholders; develop organizational support for engaging in collaborative 
research (e.g., templates for sharing intellectual credit, F&A, space 
arrangements) and managing interdisciplinary funded projects.   

o Help COE researchers pursue and secure funding to conduct cutting-
edge urban educational research (e.g., grant proposal development 
workshops, technical assistance).   

o Convene researchers, professional educators, and policymakers around 
urban education and educational disparities research priorities 
(conferences, forums). 
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o Assist researchers in communicating and disseminating findings.  
o Initiate periodic review of how well identified research priorities are 

supported. 
o Develop expectations, support, and rewards for collaborative practice. 

 
• Increase the number of full-time doctoral students across all programs. 

o Recruit, matriculate, support, and graduate a greater percentage of full-
time national and international doctoral students. 

o Mentor new or inexperienced faculty about doctoral student advising and 
thesis support. 

 
• Gain a reputation for the quality of our doctoral programs and our doctoral 

students. 
 

• Increase the federal research dollars per capita (faculty).   
o Secure endowed faculty positions, student scholarships, and capital 

project funds. 
o Secure usable space.  
o Use COE Facilities & Administration dollars to provide incentives for 

research. 
o Upgrade technology support. 
o Appoint grant-funded research faculty. 

 
GOAL 3:  Develop a departmental structure that enables COE to meet its 
mission and mandates, and COE faculty, students, and staff to thrive. 
 

• Secure IBHE approval for departments; rewrite COE by-laws and other policies 
as warranted. 

• Elect/hire department chairs as warranted; assign/negotiate responsibilities. 
• Elect/appoint program coordinators, senior faculty leadership and elementary 

education faculty. 
• Provide professional development to department chairs and program 

coordinators to help ease the transition from areas to departments. 
• Evaluate the move to the departmental structure and use feedback to initiate 

improvements.  
 

 
GOAL 4:  Offer standard and continuing education programs that are 
responsive to the demand for professional education endorsements and 
other personal and professional development. 

 
• Expand professional learning opportunities via the Educational Studies 

specialization in the M.Ed. in Instructional Leadership (e.g., urban educational 
policy strand, endorsement options, personal development). 

• Develop Professional Development School side of the National Teachers 
Academy to support career advancement and professional development for 
teachers, school leaders, and other educators (e.g., National Board Certification 
training for CPS teachers). 
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• Launch the M.Ed. in Measurement, Evaluation, Statistics, and Assessment 
(MESA) and M.Ed. in Youth Development. 

• Use Continuing Education as a mechanism for developing new programs and 
determining demand.    

• Develop a cadre of adjunct faculty (whose credentials have been reviewed and 
approved by appropriate COE faculty) to teach courses and support programs.   

 
GOAL 5:  Work with Director of Communications to develop a focused COE 
message that reaches diverse market segments, presents distinctive 
graphics, and uses multiple media to proactively convey our message in 
timely ways. 
 

• Develop and implement a comprehensive communications strategy for the 
College of Education. 

• Produce written communication that effectively conveys the College mission, 
vision, and accomplishments to multiple stakeholders. 

• Carefully manage web-site content to be sensitive to the recruitment of students. 
 
GOAL 6:  Work with the Director of Advancement to cultivate major 
individual and corporate/foundation donors, and oversee planning and 
implementation of the College’s participation in UIC’s campaign.      
 

• Develop a College of Education infrastructure that supports development 
activities, operations, fundraising, and budget management.  

• Engage donors, faculty and volunteers in College development activities. 
• Cultivate, solicit and steward a portfolio of major individual and 

corporate/foundation donors. 
• Build alumni relations programs that support the College. 

 
GOAL 7:  Pursue the improvement of current space and acquisition of new 
space to support COE mission. 
 

• Assess space requirements that result from the move from Areas to 
Departments, and meet space needs. 

• Assess classroom requirements associated with program and course changes, 
and ensure that classrooms are physically adequate and pedagogically 
appropriate. 

• Ensure that new faculty research projects are able to obtain space and facilities 
adequate for the accomplishment of research grant objectives. 

 
GOAL 8:  Continue to upgrade the technology infrastructure to support 
COE teaching, research, and service mission. 
 

• Ensure that faculty and students have access to, and familiarity with, educational 
technology that supports professional certification requirements.    

• Ensure that faculty and students have access to, and familiarity with educational 
technology that supports programmatic and research objectives. 
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SECTION THREE:  RESOURCE AND MONITORING/EVALUATION PLAN     
 
The accomplishment of the strategic goals and actions we have outlined will require the 
acquisition of some new resources and ongoing monitoring and evaluation.  In this 
section, we created two tables that outline the relationship between each strategic action 
and the resources, benchmarks, results, and target dates required for the successful 
accomplishment of each goal by 2010.  This clear and concise representation of 
requirements will be of great assistance in setting resource acquisition goals; 
communicating our resource needs; making mid-course adjustments based on the level 
of success in procuring resources, and benchmark/evaluation feedback; and marking the 
accomplishment of each strategic goal and action. 
 
The first table, entitled Implementation Timetable:  Resources Needed, Procurement 
Strategy, and Benchmark/Results, lists the significant strategic actions of each goal, and 
the accompanying resources needed, resource procurement strategy, benchmarks or 
results, and a target date for completion. 
 
The second table, entitled Resource Procurement Strategy Budget Detail, provides 
resource procurement budget detail by listing each personnel, facility, or equipment item 
needed to accomplish our strategic goals and actions; identifying the goals related to 
each item, and the dollars required in each fiscal year; and presenting the proposed 
source of support.              
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Implementation Timetable:  Resources Needed, Procurement Strategy, and Benchmark/Results 
 

Goal 1: Prepare educators who can work effectively in Chicago neighborhood schools and other 
urban educational and community agencies where they are needed most.     

 

Strategic Actions  Resources Needed 

 

Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 

Periodically assess how well we are addressing local 
demand for teachers, school leaders, and youth 
workers.  

Staff to conduct analyses  Grant funding First 
Assessment 

FY07 

        
  Director of Recruitment  Reallocation Hire Director FY07 

 

Recruit and support prospective educators who are 
committed to helping Chicago's children and youth 
reach their full potential. 

 

   Maintain 100% 
student 
retention. 

  

        

 

Ensure that the COE student body reflects, as much 
as possible, the ethnic composition of the schools in 
which we work.  Develop and implement a coherent 
plan for recruiting African American and Latino 
students. 

 

Director of Recruitment 
 
 
 
  

 Enrollment of 
freshman and 
sophomores 
could lead to 
an increase in 
total enrollment 
and an 
increment to 
the state base. 

By 2010, 
increase % of 
Black and Latino 
students to 25% 
at BA, MED, and 
PHD/EDD 
levels, except 
35% Latinos at 
BA.  

FY10 

        

 

Ensure that the COE faculty reflects, as much as 
possible, the ethnic composition of the schools in 
which we work. 
 
 

 African American Full Professors 
Tenure-Track Underrepresented  
Minority Faculty 
 
 

  
 
 
 
 
 

Increase Black 
and Latino 
faculty from 26% 
to 35%. 
 

FY10 
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Goal 1 Cont. 

      

 

Strategic Actions  Resources Needed  Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 

 Urban Educators  Campus 
commitment/ 
Campus 
Request 

Hire faculty FY07-
FY08 

 

Ensure that our currricula embody the resources our 
students bring and address the educational and social 
needs of communities where our students will work. 

      
Evaluate 
curricula 

FY07 

        

 

Develop a culture of evidence to inform programmatic 
efforts. 

    Reallocation, 
grant support. 
 

Implement Pupil 
Learning Growth 
Study  

Ongoing 

        

 

Develop a climate that recognizes and affirms the 
plurality of cultures and identities in the College and at 
UIC. 

 African American full professors 
 
 

 Campus 
Request 
 
 

Put in place 
departmental 
academic and 
social supports. 

Ongoing 
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Goal 2: Contribute high-quality research and scholarship to inform policies and practices that are valued by the 
communities we serve and that increase the learning opportunities for all. 
 Strategic Actions  Resources Needed  Resource 

Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 Ensure that our research supports diverse paradigms, 
methods, analyses, and scholarly products. 

    Expectations 
established for 
scholarly 
productivity 

Ongoing 

        
  Associate Dean for Urban Education 

Research 
 Campus 

Request 
Hire Assoc. 
Dean 

FY08 

  Grant Manager  ICR Hire Grants 
Manager 

FY08 

  Proposal Writer  ICR Hire Writer FY09 
 

Achieve national recognition for the quality and 
quantity of our research on urban education and 
educational disparities. 

 Database Support  Campus 
Request 

Hire Database 
Support staff 

FY09 

        
  Director of Recruitment 

 
 
 

 Reallocation 
 
 
 

Increase full- 
time doctoral 
students from 
28% to 35% 
annually 

FY10 

 

Increase the number of full-time doctoral students in 
all programs. 

 Scholarship support 
 
 
 
 
 
 

 Gifts 
 
 
 
 
 
 

One new 
scholarship 
program per 
year offered by 
college to 
doctoral 
students 

FY08-
FY10 

        
 Gain a reputation for the quality of our doctoral 

programs and our doctoral students. 
 Director of Recruitment  Reallocation Peer evaluation Ongoing 
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Goal 2 Cont.        

 

Strategic Actions  Resources Needed 

 

Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 

Increase the federal research dollars per capita 
(faculty). 
 
 
 

 Associate Dean for Research 
 
 
 
 

 Campus 
Request 
 
 
 
 

 
Hire Assoc. 
Dean for 
Research 
 
Increase grant 
expenditures 
from 23% to 
40% 

FY08 
 
 
 
FY10 
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Goal 3: Develop a departmental structure that enables COE to meet its mission and mandates, and 
COE faculty, students, and staff to thrive. 

 

Strategic Actions  Resources Needed  Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

     IBHE approval FY07 

 

Secure IBHE approval for departments; rewrite COE 
by-laws.       COE bylaws 

revision 
FY07 

        

 
Elect/hire department chairs as warranted; 
assign/negotiate responsibilities. 

 Chair, Curriculum and Instruction  Campus 
Request 

Hire Chair FY08 

        

 

Elect/appoint program coordinators, senior faculty 
leadership and elementary education faculty. 
 

 Elementary Education coordinator, 
senior African American faculty, 
Urban Educators, Tenure-Track 
African American faculty 

 Campus 
Request 
 

Fill proposed 
positions 

FY07-
FY09 

        

 

Provide professional development to department 
chairs and program coordinators to help ease the 
transition from areas to departments. 

 Training 
 
 

 College 
reserves 
 
 

Offer training 
 
 

FY07, 08 
 
 

        

 

Evaluate the move to the departmental structure and 
use feedback to initiate improvements. 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 

Implement 
evaluation and 
provide 
feedback to 
each 
department  
 
 
 

FY08, 
09, 10 
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Goal 4: Offer standard and continuing education programs that are responsive to the demand for 
professional education endorsements and other personal and professional development.     
 Strategic Actions  Resources Needed  Resource 

Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 

Expand professional learning opportunities via the 
Educational Studies specialization in the M.Ed. in 
Instructional Leadership (e.g., urban educational 
policy strand, endorsement options, personal 
development). 

    Additional 
enrollments 
could lead to 
an increment 
to the state 
base 

Program 
offerings 
increased 
 
 
  

FY07-10 
 
 
 
 
 

        

 

Develop Professional Development School side of the 
National Teachers Academy to support career 
advancement and professional development for 
teachers, school leaders, and other educators (e.g., 
National Board Certification training for CPS 
teachers). 

 TBD  Program will 
be self-
supporting 
 
 
 
 

   

        

 

Launch the M.Ed. in Measurement, Evaluation, 
Statistics, and Assessment (MESA) and M.Ed. in 
Youth Development. 

    Additional 
enrollments 
could lead to 
an increment 
to the state 
base 

Programs 
approved and 
implemented 

FY07,08 
 
 

        

 

Use Continuing Education as a mechanism for 
developing new programs and determining demand. 
 
 

    Initiatives will 
be self-
supporting 
 
 

Record of new 
CE programs 
 
 
 

FY07-10 
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Goal 4 
Cont. 

 

Strategic Actions  Resources Needed  Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 

Develop a cadre of adjunct faculty (whose credentials 
have been reviewed and approved by appropriate 
COE faculty) to teach courses and support programs. 
 
 

    Faculty grant 
buyouts to 
support 
standard 
courses and 
continuing 
education 
revenues will 
support 
continuation 
education 
courses 

File of 
credentials of 
individuals 
vetted as COE 
adjuncts 
  

FY08 
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Goal 5: Work with Director of Communications to develop a focused COE message that reaches diverse market 
segments, presents distinctive graphics, and uses multiple media to proactively convey our message in timely ways. 

 

Strategic Actions  Resources Needed  Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

  

Develop and implement a comprehensive 
communications strategy for the College of Education. 
 
 
 
 

      Complete COE 
communications 
strategy. 
 
Implement 
Communications 
strategy 

FY06 
 
 
 
Ongoing 
 
 

        

  

Produce written communication that effectively 
conveys the College mission, vision, and 
accomplishments to multiple stakeholders. 
 
 
 

      Complete fact 
sheet, annual 
report and 
alumni 
magazine.  
Revise as 
needed. 

FY06-10 
 
 
 
 
 
 

        

  
Carefully manage web-site content to be sensitive to 
the recruitment of students.       

Complete web 
site revision. 

FY07, 
Ongoing 
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Goal 6: Work with the Director of Advancement to cultivate major individual and corporate/foundation donors, and 
oversee planning and implementation of the College's participation in UIC's campaign. 

  

  Strategic Actions   Resources Needed   Resource 
Procurement 
Strategy 

 Benchmark/ 
Result 

 Target 
Date 

  Develop a COE infrastructure that supports 
development activities, operations, fundraising and 
budget management. 
 
 
 
 

      Complete needs 
assessment, 
budget and 
operations plan 
for College 
Development 
Office 

FY07 
 
 
 
 

        
  Engage donors, faculty and volunteers in College 

development activities. 
 
 
 
 
 

      Development 
Director to meet 
with faculty to 
craft 
development 
strategy 
 

FY07 
 
 
 
 
 

        
  Cultivate, solicit and steward a portfolio of major 

individual and corporate/foundation donors. 
 
 
 

      Portfolio of 
individuals 
interested in the 
advancement of 
the COE  
 

FY08, 
Ongoing 
 
 
 
 

        
  Build alumni relations programs that support the 

College. 
 
 
 
 

      Establish regular 
alumni events 
and increase 
alumni 
donations 
annually. 

FY07 
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Goal 7: Pursue the acquisition of new space to support COE mission.     

 

Strategic Actions  Resources Needed  Resource 
Procurement 
Strategy 

Benchmark/ 
Result 

Target 
Date 

 

Assess space requirements that result from the move 
from Areas to Departments, and meet space needs. 

      Complete 
comprehensive 
assessment. 

FY07 

        

  

Assess classroom requirements associated with 
program and course changes, and ensure that 
classrooms are physically adequate and 
pedagogically appropriate. 

      Complete 
comprehensive 
assessment. 

FY07 

        

  

Ensure that new faculty research projects are able to 
obtain space and facilities adequate for the 
accomplishment of research grant objectives. 

      Ongoing 
evaluation 
 
 

Ongoing 
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Goal 8: Continue to upgrade the technology infrastructure to support COE teaching, research and service mission.   
 Strategic Actions  Resources Needed  Strategy 

Resource 
Procurement 

Benchmark/ 
Result 

Target 
Date 

  Ensure that faculty and students have access to, and 
familiarity with, educational technology that supports 
professional certification requirements. 

      Results of ISBE 
review 
 
 

FY07 
 
 
  

        
  Ensure that faculty and students have access to, and 

familiarity with educational technology that supports 
programmatic and research objectives. 

      Results of COE 
technology 
survey 
 

FY07-10 
 
 
  

        
        
Miscellaneous       
        
 Improvements Tied to Appropriate Space  623 Leaking  TBD   
        
 Security Upgrades 

 
 623: new doors, duress alarms, key 

card reader 
 TBD   

        
 Council on Teacher Education 

 
 

 Cross-College 
UIC Council on Teacher Education 
Operating Budget Increase 

 Campus 
request and 
user support 

New funding 
 
 

FY07 
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Resource Procurement Strategy Budget Detail 
 
 
  Goals FY07 FY08 FY09 FY10

Critical Senior Leadership      
 Chair, Curriculum & Instruction 3,1 $105,000
    
 African American Full Professors  3,1 $75,000 $80,000
   
 Urban Educators including El. Ed. Coordinator 3,1 $150,000 $75,000
       

Recruiting and Retaining African American and Latino Faculty     
 Tenure-Track Underrepresented Minority Faculty 1,2 $55,000 $165,000 $110,000
   

Recruit Urban Educators  
 Director of Recruitment 1 $65,000

Research Infrastructure      
 Assoc. Dean for Urban Education Rsrch 2 $85,000
    
 Proposal Writer 2 $50,000
    
 Database Support 2 $50,000
    
 Grant Manager 2 $50,225
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Capital Improvements Goals FY07 FY08 FY09 FY10
 Improvements       
 Study to examine leaking in EPASW (623)  7 NR    
       
 Address leaking in EPASW (623) 7 TBD    
      
 Technology Upgrades 8 TBD    
       
 Security Upgrades 7     
       
 Duress Alarms 7 TBD    
      
 Replacement of doors and ADA accessibility 7 TBD    
      
 Key Card Reader 7 TBD    
      
Council on Teacher Education - Structural Deficit  $21,000
      
      
       
 Permanent Dollars Needed Annually  $366,000 $510,000 $210,000
   
 Funding Secured *  $156,000 $100,000
   
 New Request Support from UFRP  $60,000 $60,000 $20,000
   
 Additional Support from Campus  $150,000 $450,000 $90,000
   
*Through internal reallocation, previously existing lines, or previously requested 
support 
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Performance Metrics 
 
Following, are measures appropriate for each of our eight goals:  
 
GOAL 1:  Prepare educators who can work effectively in Chicago 
neighborhood schools and other urban educational and community 
agencies where they are needed most. 
 

• Periodically assess how well we are addressing local demand for teachers, 
school leaders, and youth workers. 

 
• Recruit and support prospective educators who are committed to helping 

Chicago’s children and youth reach their full potential. 
 

• Ensure that the College of Education student body reflects, as much as possible, 
the ethnic composition of the schools in which we work by developing and 
implementing a coherent plan for recruiting African American and Latino students 
by: 

o Significantly increasing the COE enrollment of African American students 
at every level (BA, MEd, PhD). 

o At least maintaining current COE enrollments for Latino students in 
certification programs, and significantly increase the enrollment of Latino 
students at the doctoral level.  

o Developing a rigorous selection process using traditional and non-
traditional criteria, to be negotiated. 

o Working with the Director of Advancement and Associate Deans for 
Academic Affairs and Student Affairs to secure funding, including 
personnel preparation grants, for students. 

o Institutionalizing student support and retention programs (i.e., financial 
aid, advising, academic skills). 

o Working with the Director of Recruitment, Director of Communications, 
and Office of Student Services on aggressive recruiting campaign, 
including recruiting and funding students from under-represented minority 
groups.  Recruiting African American and Latino students from their high 
schools and community colleges, civil rights and community 
organizations, Black fraternities and sororities, Black and Latino churches 
(Irvine, 2003); selected UIC departments, academic support units, and 
diversity/social justice courses across departments, colleges, and 
universities. 

o As a corollary, begin admitting freshmen into the BA in Elementary 
Education; revising program to ensure ease of transfer from other 2- and 
4-year higher education institutions.  

o Establishing the COE website as a critical communication link for student 
recruitment and program information. 

o Regularly assessing student academic progress and satisfaction to inform 
future retention and recruitment strategies.        

o Developing culturally-responsive academic and social supports for African 
American and Latino students.   

o Providing professional development to faculty about high-quality 
academic advising and supporting all students to succeed in the 

40



 

 

classroom, including  addressing “isms” in the classroom and creating 
safe, supportive, respectful learning environments.  

 
 

• Ensure that the College of Education faculty reflects, as much as possible, the 
ethnic composition of the schools in which we work by:     

o Increasing the number of tenured African American faculty members 
through the usual faculty search processes, through recruiting target-of-
opportunity senior hires, and through supporting and promoting junior 
faculty members.  

o Continuing to recruit, develop, and retain faculty committed to urban 
education and educational equity. 

o Reconfiguring duties so that COE staff can assume more responsibility 
for selected aspects of student advising and program experiences. 

o Institutionalizing faculty development programs. 
 

• Ensure that our curricula embody the resources our students bring and address 
the educational and social needs of communities where our students will work 
by: 

o Hiring a senior teacher educator to provide leadership. 
o Learning from effective teachers and school leaders of Black (see 

Cooper, 2003, 200X) and Latino children, including our own faculty and 
students; initiatives like Center X at UCLA and the Carnegie Corporation’s 
Teachers for a New Era (TNE); and community partners. 

o Ensuring deep and appropriate subject matter preparation, including 
targeted subject matter endorsements in one or more core academic 
areas. 

o Developing educators who have deep understanding of how to use 
cultural and linguistic diversity as assets in creative teaching, learning, 
and leading. 

o Ensuring that educators develop curriculum, instruction, and assessment 
that are accessible to students with disabilities. 

o Helping prospective educators understand how their own histories, 
race/ethnicity, class, and gender identity influence their approaches to 
teaching, learning, and leading (e.g., Metz, 1990).  

o Helping prospective educators learn about how to support children and 
families in high-poverty communities whose numbers have risen 
significantly since 2000 (National Center for Children in Poverty, 2005). 

o Establishing a network of CPS neighborhood schools with strong 
cooperating teachers/mentors and principals that desire and value our 
teacher candidates. 

o Providing professional development opportunities to UIC faculty and 
doctoral student for supporting teacher and school leader candidates in 
partner schools 

o Developing retention programs for all degree levels to ensure a smooth 
transition to the COE, academic support through advising, and provision 
of interactive activities that foster a strong identity as educators who want 
to make a difference in urban education. 

o Ensuring that graduates are hired and are invited to engage in continuing 
professional development opportunities, including new teacher support 
programs. 
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• Develop a culture of evidence to inform programmatic efforts by: 

o Using Illinois Teacher Data Warehouse to show the “value added” of our 
efforts and to enable future planning. 

o Determining collectively what else counts as evidence. 
o Per TNE, design and implement a pupil learning growth pilot study as a 

first step toward gauging the effectiveness of teacher preparation. 
 

• Develop a climate that recognizes and affirms the plurality of cultures and 
identities in the College and at UIC by: 

o Making non-discrimination an explicit value in our communications and 
our actions; periodically assess how well we are doing. 

o Developing departmental academic and social supports for all faculty and 
students. 

o Developing new forms of interaction to increase student engagement 
(orientation, cohort programs, student organizations, research 
opportunities). 

o Providing mentoring as warranted. 
 
 
GOAL 2:  Contribute high-quality research and scholarship to inform 
policies and practices that are valued by the communities we serve and 
that increase learning opportunities for all. 
 

• Ensure that our research supports diverse paradigms, methods, analyses, and 
scholarly products by: 

o Establishing and promoting expectations for traditional and non-traditional 
scholarly productivity and impact for all faculty, consistent with the 
advancement of the COE mission.  

 
• Achieve national recognition for the quality and quantity of our research on urban 

education and educational disparities by:  
o Periodic review of how well identified research priorities are supported. 
o Developing expectations, support, and rewards for collaborative practice. 
o Recruiting, supporting, and evaluating faculty and staff consistent with 

disciplinary program objectives. 
o Mentoring junior faculty regarding the development of a program of 

research including: publication, obtaining grants, development of funded 
projects, hiring and working with RA’s and GA’s, obtaining University 
resources and other support for research.  

o Re-conceptualizing and re-establishing CUERD as an interdisciplinary 
center on urban education and educational disparities; reestablishing 
CUERD leadership (Director or Associate Dean for Urban Educational 
Research); building the CUERD staff (e.g., proposal writer, database 
support); establishing research advisory committee comprised of internal 
and external stakeholders; developing organizational support for 
engaging in collaborative research (e.g., templates for sharing intellectual 
credit, F&A, space arrangements) and managing interdisciplinary funded 
projects.   
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o Helping COE researchers pursue and secure funding to conduct cutting-
edge urban educational research (e.g., grant proposal development 
workshops, technical assistance).   

o Convening researchers, professional educators, and policymakers around 
urban education and educational disparities research priorities 
(conferences, forums). 

o Assisting researchers in communicating and disseminating findings.  
 

• Increase the number of full-time doctoral students across all programs by: 
o Tracking our ability to recruit, matriculate, support, and graduate a greater 

percentage of full-time national and international doctoral students. 
o Mentoring new or inexperienced faculty about doctoral student advising 

and thesis support. 
 

• Gain a reputation for the quality of our doctoral programs and our doctoral 
students through peer evaluation. 

 
• Increase the federal research dollars per capita (faculty) by:   

o Securing endowed faculty positions, student scholarships, and capital 
project funds. 

o Securing usable space.  
o Measuring the use COE Facilities & Administration dollars to provide 

incentives for research. 
o Measuring dollars invested to upgrade technology support. 
o Appointing grant-funded research faculty. 

 
GOAL 3:  Develop a departmental structure that enables COE to meet its 
mission and mandates, and COE faculty, students, and staff to thrive. 
 

• Secure IBHE approval for departments; COE by-laws and other policies written 
as warranted. 

• Elect/hire department chairs as warranted; assign/negotiate responsibilities. 
• Elect/appoint program coordinators, senior faculty leadership and elementary 

education faculty.  
• Provide professional development to department chairs and program 

coordinators to help ease the transition from areas to departments. 
• Evaluate the move to the departmental structure and use feedback to initiate 

improvements.  
 
GOAL 4:  Offer standard and continuing education programs that are 
responsive to the demand for professional education endorsements and 
other personal and professional development. 

 
• Record the expansion of professional learning opportunities via the Educational 

Studies specialization in the M.Ed. in Instructional Leadership (e.g., urban 
educational policy strand, endorsement options, personal development). 

• Measure whether the development of the Professional Development School side 
of the National Teachers Academy supports career advancement and 
professional development for teachers, school leaders, and other educators (e.g., 
National Board Certification training for CPS teachers). 
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• Launch the M.Ed. in Measurement, Evaluation, Statistics, and Assessment 
(MESA) and M.Ed. in Youth Development. 

• Measure the effectiveness of using Continuing Education as a mechanism for 
developing new programs and determining demand.    

• Develop a cadre of adjunct faculty (whose credentials have been reviewed and 
approved by appropriate COE faculty) to teach courses and support programs.   

 
GOAL 5:  Work with Director of Communications to develop a focused COE 
message that reaches diverse market segments, presents distinctive 
graphics, and uses multiple media to proactively convey our message in 
timely ways. 
 

• Evaluate the communications strategy of the College of Education. 
 
GOAL 6:  Work with the Director of Advancement to cultivate major 
individual and corporate/foundation donors, and oversee planning and 
implementation of the College’s participation in UIC’s campaign.      
 

• Develop a College of Education infrastructure that supports development 
activities, operations, fundraising, and budget management.  

• Measure the level of engagement of donors, faculty and volunteers in College 
development activities. 

• Monitor the level of cultivation and stewardship of portfolios of major individual 
and corporate/foundation donors. 

• Measure alumni participation in programs that support the College. 
 
GOAL 7:  Pursue the improvement of current space and acquisition of new 
space to support COE mission. 
 

• Assess space requirements that result from the move from Areas to 
Departments, and meet space needs. 

• Assess classroom requirements associated with program and course changes, 
and ensure that classrooms are physically adequate and pedagogically 
appropriate. 

• Assess whether new faculty research projects are able to obtain space and 
facilities adequate for the accomplishment of research grant objectives. 

 
GOAL 8:  Continue to upgrade the technology infrastructure to support 
COE teaching, research, and service mission. 
 

• Assess whether faculty and students have access to, and familiarity with, 
educational technology that supports professional certification requirements and 
programmatic and research objectives. 

44



 

 

 
Appendices 

 
 
Appendix I  Analysis of Internal Strengths/Weaknesses and External 
                      Opportunities/Threats 
 
Appendix II  Background for Planning 
 
Appendix III  COE Strategic Planning Critical Events Timeline 
 
Appendix IV  Competitive Benchmark Analysis 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

45



 

 

Appendix I 
 

Analysis of College of Education 
Internal Strengths/Weaknesses and External Opportunities/Threats (SWOT) 

  
 

SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

College 
Overall 
 
S: 
Partnerships 
Including CPS 
 
W: Support to 
senior faculty 
for mentoring 
junior 
faculty/doc 
students-Load 
considerations 
 
Articulation of 
Faculty 
 
Students are a 
resource: 
asset or 
weakness 
 
Part and full-
time students 
 
Greater 
interdiscp. 
Partnerships 
 
What counts 
in fields of 
inquiry?  

 Recognition 
(e.g., A) 
 
Strong, 
talented 
faculty (B) 
  
Mission 
 
 

Consensus on 
mission impln, e.g., 
what is urban, 
social justice, 
engaged 
scholarship—what 
can we contribute 
and how do we 
assess ourselves 
(C, D) 
 
Support for junior 
faculty  
 
Student 
recruitment 

Under 
represented/Minority 
 
Financial backing 

 
ASSOC. Dean for 
Research needed 
 
Marketing - 
develop internal 
resources to go 
after targeted 
audience  
 
Development 
 
Faculty research 
support 
 
Proportion of 
tenure to 
untenured faculty 
 
Space in general 

“What is our 
guiding theoretical 
framework/vision?” 
 
“What collective 
action are we 
willing to undertake 
and how should it 
be organized to 
realize the COE 
vision?”  
 
Departments  
 
Need to relate to 
Conceptual 
Framework  
 
Call for value-
added 
assessments of our 
work—what diff do 
we make?  
 
Making our case to 
the campus  
 
How do we effect 
campus change?  

Political 
climate/perceived 
irrelevance of 
SCDEs  
 
What counts as 
research (IES) 
 
“How to grow in a 
period of scarcity”
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SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

Teaching 
& 
Learning 

General Strong, 
standards-
based progs 
 
Substantial 
prog dev’t, 
student 
support, & 
faculty devt 
made poss 
by ext fundg 
(E) 
 
#1 supplier of 
new teachers 
to CPS; #1 
supplier of 
Latino 
teachers 
 
  

Reality (prog 
coherence and 
outcomes, student 
lrng) doesn’t 
always match 
reputation 
 
Need for teacher 
ed and other 
programs  to 
address systemic, 
structural issues of 
race, class, 
gender, and social 
justice, incldg self-
analysis 
 
Need for more 
two-way 
relationships with 
practitioners in our 
programs? 
 
Connecting our 
own scholarship to 
our teaching 
 
Don’t utilize fellow 
faculty expertise  
 
Under-rep African-
American student 
population 

Viewed as urban 
ed leader and 
essential 
partner—always 
at the table 
 
Potential for more 
collaborations with 
LAS and others—
often sought out 
 
Provost return of 
percentage of 
tuition 
 
 Utilize fellow 
faculty expertise 
 
Infused curricular 
coherence  

Better-
resourced 
places getting 
into urban ed 
(e.g., UC, MSU, 
UWM)- 
articulate better 
what we are 
doing 
(research/policy-
making/public 
informing) 
 
Articulate 
research 
mission 
 
Teaching lines 
and programs 
threatened by 
State budget 
 
 

 IBHE 
degree 
progs & 
enrollments 

(Pending 
IBHE 
reviewers’ 
feedback—
2/5 
programs in)
 
More timely 
application 
process 
 
Forums and 
spaces for 
student 
involvement  
 

Some programs 
could grow (F, G, 
H, I) 
 
Teaching loads 
need revisiting 
 
To what extent is 
instruction 
culturally 
responsive?  To 
what extent do we 
model dialogue 
around our 
differences? 
 
Recruitment and 
student support 
packages (J) 

LLC Ph.D. 
proposal 
 
Curriculum Design 
is going to change 
to Curriculum 
Studies  
 
MEd in 
Instructional 
Leadership 
options,  Youth 
Leadership 
Development cert  
 
 
 
 

State of State 
budget 
 
Recruitment of 
faculty to other 
universities 
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SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

   Student diversity—
students who 
reflect city’s 
demogs and who 
want to “do urban” 
(K) 
 
Advising quality 
and load 
disparities; 
advising know-how 
(L-prelim student 
survey report, M, 
N) 
 
Number of 
graduates and 
time to doctorate 
(O, P) 
 
Lack of coherence 
on many fronts 

Articulate the 
importance of 
reallocating the 
ICR coming  
increase and 
redistribute 
availability of 
fellowships for 
grad support 
 
Master’s in Ed 
Psych? 
 
Grow Your Own 
programs? 
 
Cont Ed cohorts 
(Q) 
 
Spencer, AERA-
IES doctoral 
fellowships 
 
Options: 
Undergrad  
Minor or double 
the size of the 
program 
 
Define identity 
 

 

 ISBE cert 
progs/CTE 

Improved rels 
w/LAS  
 
CTE able to 
provide data 
to programs 

Costly 
accreditation 
delays (e.g., 
program report 
format)  
 
Secondary Ed: 
Advising across 
colleges 
 
 

TEAC ISBE 
accreditation 
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SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

Research General Upward 
funding 
trajectory: 
Consistent, 
major 
growth in 
ICR, res 
grants, fed 
grants (R, S, 
T, U, V) 

Heavy reliance on 
city and foundation 
grants with low ICR 
 
Research on our 
own practice, e.g., 
what makes for 
effective clinical 
practice and how 
do we know 
 
Little involvement in 
policy 
 
Space 
 
Interdisciplinary 
issues unresolved 
(e.g., ICR split 
policy) 

Developing 
infrastructure 
worthy of a great 
urban research 
college of 
education 
 
Influence national 
agenda from an 
urban perspective 
 
Capitalize on 
close relationship 
with CPS 
 
Assoc Dean for 
Research 

Evidence-
based 
research: What 
counts as 
evidence? 
 
What is the 
prognosis for 
feds funding? 
 
Plan for 
replacing 
major grants 
 

 Quantity, 
quality, and 
prominence 
of research 

Obtaining 
more fed 
research 
grants 
 
Competitive 
in attracting 
more faculty 
from top 
research 
universities  
 
 

Can do much better 
on most counts: 
top-tier, influential 
journal pubs (W), 
federal research 
grants, prominent 
positions and 
memberships in 
research orgs and 
national academies, 
etc. 
- why is this the 
case? 
 
Securing more 
RAships and 
stipends for 
doctoral students 

What do we want 
to be known for? 
 
Mainstream vs. 
non-mainstream 
pubs question 
 

 

 Research 
support 
infrastructure 

ETL, MESA 
Lab, FACT 
Lab 
 
Provost 
return of ICR 
 
 

Weak 
administrative 
support (but 
addition of Carl) 
 
Space a disaster 
 
Inadequate 
mentoring for 
tenure-track faculty 

Restoration of 
CUERD; 
consideration of 
research 
associates 

 

 Centers CFDC, CFL, 
CEMELA, 
LITD, 
Monarch, 

Contribution to 
research identity of 
COE unclear 
 

What ops to build 
research strength, 
esp in centers that 
also provide 
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SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

NSSE, PR Space service? 
 
What is the return 
on investment? 
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SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

Service General Heavy 
demand for 
COE 
services—
most desired 
partner 
 

Time away from 
teaching and 
research; other 
univs evaluate our 
service 

What do we want 
to be known for? 
 
How shall we 
consolidate our 
efforts? 

 

 Centers CFDC, CFL, 
CEMELA, 
LITD, 
Monarch, PR  

Relationship to 
COE unclear, not 
explicit 
 
Space 

Ops galore—land 
of opportunity—
how to turn into 
research ops 

 

 National 
Teachers 
Academy 

Practice site 
for teacher 
prep, PD, 
research 

High-profile, high-
risk venture 

Could demonstrate 
effective Great 
Cities partnership 
w/ CPS 
neighborhood 
school 
 
Could demonstrate 
UIC walks its 
social justice talk  
 
What ops to 
enhance COE 
teaching and 
research? 
 
What is the relp to 
COE clinics? 

Success could 
hasten 
displacement of 
existing priority 
community 

 EOP-UHP  How central to 
COE mission? 

Natural pipeline to 
UIC 

Distracts from 
central mission 
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SWOT 
Analysis 

T/R/S 
Categories 

Strengths Weaknesses Opportunities Threats 

Spanning 
strategies 

Faculty (See above) Ethnic diversity (X) 
 
Top heavy with 
tenured faculty (Y) 
 
Clinical faculty 
load uneven 
 
Program 
leadership 
succession 
planning  

Research faculty 
on soft monies 
 
What should the 
next five hires 
look like? 
 
Senior Minority 
Faculty 

 

 Administrative 
and staff 
support 

Stability, 
generally 
 
Offices mostly 
functioning 
well—every 
day is not a 
brand new day 

Need a research 
infrastructure 
 
TAs 
 
 

Modest 
restructuring 
under 
departments to 
ensure things like 
support for tenure-
track, clinical, 
adjunct faculty 

 

 Departments 37 Y, 8 N 
# of depts. 
(15=5 depts, 
12=2/3/4/other, 
18 no vote) 

Ensure hold 
assistant profs 
harmless in 
transition 
 
Overlap/transition 

Tie identities to 
Ph.D. programs—
clear conceptual 
bases for 
programs/depts. 
 
Foster synergies 

 

 Financing   Development 
officer 

 

 Space and 
facilities 

  Rent space 
 
Creative use of 
furniture (Mary 
Ellison) 
 
Advocate for 
bldg?  
Renovation? 

 

 Technology   Consider one-to-
one computing, 
laptops 
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SWOT Appendices 
 
A Schools of Education/Teacher Preparation at the Top Education Schools  

U.S. News & World Report Rankings of Best Graduate Colleges of Education  
B 1998-99 and 2005-06 COE Fact sheets 
C Spencer series presentation and discussion themes 
D Faculty evaluations of Spencer seminars 
E “Invisible College” Series 
F COE Cumulative Fall 10th Day Enrollment Report 
G UIC COE Faculty and Adjunct Enrollment (AY 02-04) 
H Undergraduate Credit Hours Generated by College  
I Student FTE per Budgeted Faculty FTE (Fall FY 03) 
J Full- and Part-time Enrollment (Fall 2003) 
K COE Enrollments by Ethnicity (Fall 2003) 
L Student Engagement Survey preliminary report (Spring 2005) 
M COE Advising Load by Area and Rank (FY 05) 
N Dissertation Completers by Area and Year (1999-May 2004) 
O UIC COE Graduates (AY 2000-2004) 
P Time to Doctorate 2004 
Q COE FY 05 Continuing Education Enrollments 
R FY 03 Expenditures by Fund Source—UIC Colleges 
S Grant Expenditures by Funding Source: FY 97-04 
T Grant and Contract Expenditures: FY 97-04 
U Research Proposal Activity: F& 98-03 
V ICR Earnings: College-Wide Rollup FY 97-05, by Area FY 00-04 
W Faculty Publishing by Area and by Year (2000-04) 
X Under-represented Faculty (FY 95-05) 
Y Tenured/Tenure-Track Faculty by Rank (FY 98-05) 
Z “What’s Urban Got to Do With It?” Presentation 
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CHAPTER 1. EXCLUSIVE RANKINGS

PROGRAMS RANKED BEST BY EDUCATION SCHOOL DEANS

ADMINISTRAllON. SUPERVISION
I. Harvard University (MA)
2. Vanderbilt University

(peabody) (fN)
3. University of Wisconsin-

Madison
4. Stanford University (CA)
5 Pennsylvania State University-

University Park
6 Teachers College.

Columbia University (NY)
7. Ohio State University
8. University of Texas-Austin
9. University of Michigan-

Ann Arbor
10. Michigan State University

COUNSEUNG.PERSONNEL
SERVICES
1. University of Maryland-

College Park
2. Ohio State University
3. University of Florida
4. University of Minnesota-

Twin Cities
University of Wisconsin-
Madison

6. Pennsylvania State University-
University Park
University of North Carolina-
Greensboro

8. University of Georgia
9. University of Missouri-

Columbia
10. Indiana University-

Bloomington

CURRICULUM. INSTRUcnON
1. University of Wisconsin-

Madison
2. Michigan State University
3. Teachers CoUege.

Columbia University (NY)
4. Stanford University (CA)
5. Ohio State University
6. University of Michigan-

Ann Arbor
7. University of Ulinois-

Urbana-Champaign
8. Vanderbilt University

(Peabody) (rN)
9. University of Minnesota-

Twin Cities
10. Indiana University-

Bloomington
University of Georgia

EDUCAllONALPSYCHOLOGY
I. Stanford University (CA)
2. University of Wisconsin-

Madison
3. University of Michigan-

Ann Arbor

Graduate programs at 249 schools

granting doctoral degrees were
surveyed. Of those, 199 respond-

ed; 190 provided the data needed
to calculate rankings based on a

weighted average of the 12 quality
measures described here.

Quality assessment (weighted
by .40): Two surveys were conduct-
ed in the faIl of 2004. Education

school deans and deans of graduate
studies were asked to rate program
quality from "marginal" (1) to "out-

standing" (5). Fifty-one percent
responded. The resulting score is
weighted by .25. School super-
intendents nationwide in a sampling
of districts were also asked to rate

programs. Twenty-seven percent
responded; their opinions are weight-
ed by .15.

Student selectivity (.18): ThIs
combines mean verbal and quantita-
tive GRE scores of doctoral students
entering in faIl 2004 and the accep-

tance rate of doctoral applicants
for the 2004-2005 academic year
(.06 each). Where mean GRE scores
are not available for doctoral stu-

dents, mean GRE scores for all en-

tering students may be substituted,
if available.

Facultyresources (.12): Resources
include the 2004 ratio of all full-time
degree-seeking students to full.tlme
faculty (.02); the percentage of fuII-
time faculty holding awards or edi-

torships among selected education
journals in the past two years (.025);

the number of doctoral degrees
granted in the past school year (.05);
and the proportion of fall 2004 de-

gree-seeking students who were in
doctoral programs (.025).
Research activity (.30): ThIs meas-
ure uses total education-school re-

search expenditures (.15), average

expenditures per full-time faculty
member (.10), and the proportion
of full-time faculty in funded re-

search (.05). Expenditures refer to

separately funded research, public
and private, conducted by the
school, averaged over fiscal years
2003 and 2004.

Overall rank: Data were standard-
ized about their means, and stand-
ardized scores were weighted, to-
taled, and rescaled so that the top
school received 100; other schools

received their percentage of the
top score.

Specialty rankings: Specialty rat-
ings are based solely on nomina-
tions by education-school deans
and deans of graduate studies. They
selected up to 10 lOp programs in
each area. Those with the most

votes are listed.

4. UniversityoflUinois-

Urbana-Champaign
5. Miclligan State University
6. University of Minnesota-

Twin Cities
7. University of Califomia-

Los Angeles
8. University of Califomia-

Berkeley
9. Harvard University (MA)

Teachers College.
Columbia University (NY)
University of Maryland-
College Park

EDUCAll0N POUCY
1. Stanford University (CA)
2. Harvard University (MA)
3. University of Wisconsin-

Madison
4. Teachers College.

Columbia University (NY)
5. University of Miclligan-

Ann Arbor
6. Vanderbilt University

(peabody) (TN)
7. University of California-

Berkeley
8. University of Califomia-

Los Angeles
9. University of Maryland-

College Park
1 o. Miclligan State University

University of Pennsylvania

ELEMENTARY EDUCAll0N
1. Miclligan State University
2. University of Wisconsin-

Madison
3. Teachers College.

Columbia University (NY)
4. Ohio State University

University of Georgia
6. Vanderbilt University

(peabody) (TN)
7. University of lUinois-

Urbana-Champaign
8. University of Miclligan-

Ann Arbor
9. Indiana University-

Bloomington
10. University of Maryland-

College Park

illGHEREDUCAll0N
! ADMlNISTRAll0N

1. University of Michigan-
Ann Arbor

2. University of California-
Los Angeles

3. Pennsylvania State University-
University Park

4. Stanford University (CA)

5. Michigan State University
6. Harvard University (MA)

Indiana University-

Bloomington
8. University of Southern

California (Rossier)
9. University of Maryland-

College Park
10. Vanderbilt University

(Peabody) (TN)

SECONDARYEDUCAnON
I. Michigan State University
2. University of Wisconsin-

Madison
3. Stanford University (CA)
4. Ohio State University
5. University of Georgia
6. Teachers College.

Columbia University (NY)
7. University of Virginia (Cuny)
8. University of lllinois-

Urbana-Champaign
University of Michigan-
Ann Arbor

10. Vanderbilt University

(Peabody) (TN)

SPECIAL EDUCAnON
I. Vanderbilt University

(Peabody) (TN)
2. University of Kansas
3. University of Oregon
4. University of Minnesota-

Twin Cities
5. University of Virginia (Cuny)
6. University of lllinois-

Urbana-Champaign
University of Texas-Austin

8. University of MaryIand-
College Park

9. University of Washington
10. University of Wisconsin-

Madison

VOCAnONAL .TECHNICAL
I. Ohio State University

University of Minnesota-
Twin Cities

3. Virginia Tech
4. Pennsylvania State University-

University Park
5. University of Georgia
6. University of lllinois-

Urbana-Champaign
7. University of Wlsconsin-

Madison
8. Texas A&M University-

CoOege Station
University of Missouri-
Columbia

10. Iowa State University
Oklahoma State University

31Moreatwww.usnews.com USN&WR. America's Best Graduate Schools
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Cumulative Fall 10th Day Reports
I Fall ~ ~ ~ ~ Fall ~ I ~l ~ 1 ~ I Fall I

~ ~ ~ ~ 1999 ~ ~~~~~
Underqraduate .BA

Pre-Elementary 340 353 354 369 328 246 244 276 I 142 204 I 181

'Graduate. M.Ed.
Instructional Leadership

-

I 

297 I 281 I 257 I 284 I 265 I 297 I 284

I 

405 I 505 455 I 385 I
Educational Studies 1 230 I 205 1193 I 205 1197 I 224 I 200 1 292 I 382 325 I

Elementary

111119°1 1 163

96 11111111 113 107 151 156
64 62 76 84

41 23 47 65
24 19

120 I 96

Secondary
Self Designed

Early Childhood
Literacy, Language and Culture
Curriculum and Instruction 23

76

66 -I 73 67
100
35
85
2

142

13231
18 I 24 33

18 I 24 I 34 I 27 41 I 46 I 69 _I ~.I 89
16 I 20 20117-'-8

ISpecial Education

92 

1__~1_8~I_~l 96 I 111 117 !

I School Administration

~I=

32

6

I Non-Deqree Unknown 1? I 1 0 0 013 ,

-1

0 0 0 0
IM.Ed. Total I 434 I 440 I 438 I 441 I 409 I 457 I 405 I 522 I 633 580 I 508 I

Graduate. Ph.D.
Curriculum & Instruction I 129 I 141 I 134 I 146 I 141 I 124 I 135 I 135 I 110

84 I 79,
26 I

85
29

I Special Education 23 20 20 I :: 117120 120 117

+=

19

IPublic Policy Analysis 56 I 60 51 36 I .)U I 26 I-~- ~w
8

Evaluation Research 6 5 9- -6 5
Hi her Education 26 29 15 11 6
Administration 24 26 27

:tft:

5 9 6
29

29

6

19 I 16 112

14 116 I 14

-~~:::or~

811';) I tt
of? m::!ij5 0 0 0

4 5 4
12

11 I 12 10
0
2
8

IEducational Policy & Administration

~

0

~ I I i~ 20~

0 0-I I I 0

EI~mentary & Secondary II I~

11=1-10

Evaluation
Hiaher Education

15~

23!IPolicy Studies in Urban Education

I I 173
13 7

10

39 38'Educational Psychology

IEd.D. in Urban Education
-

26 35

225 1244 IPh.D. Total 218
Grand Total (without pre-elem LAS) 1032 I 929 I 845 I

111451121311218112321113911058198311142111741113311026IIGrand Total
10/3/2005Page 1

263 '

74

85



UIC College of Education
Faculty and Adjunct Enrollment

A Y 02-04

2002 2003 2004

Adjunct
200
300
400
500

21(2)
25(1)
30.33(12)
17(2)

29.71(7)
26.5(8)
30.13 (24)
16.43(7)

37.5(8)
22.86(14)
25.91(23)
16.25(12)

Faculty
200
300
400
500

35(9)
21.86(14)
26.23(52)
14.4(92)

36.5(10)
22.78(9)
26.51 (49)
15.95(77)

40.75(4)
23.6(10)
22.33(48)
14.99(77)

The increase in class size for the 200 level adjunct courses is due to an increase in the
offerings of both ED200/ED21 0 and the addition of the new EL ED courses
ED257/EPSY255.

Total Enrollment

2002 2003 2004

465
3310

1258
3097

Adjunct
Faculty

1411
2625

86



~0~...0u>
-

~~I¥;:>
0xt:'8
O

~
~

 
,

I¥O
ug~

N
1->

-
<

~

~~~05

0 
".n 

\Q
0 

-..t"-
O

 
~

 
=

 
0

N
 

=
 

0 
.

-""... 
0

>
-se... 

,.,
...0 

E
!>

.~
E

-,,"'3
"" ..
=

U
~

-rnl
0 

'; 
~

 
0 

=
 

=
N

 
"0 

0

>
]e:l:

~
 

0 
000-=

1
E

-""O" 
"

"0 
..:

C
U

~
 

I

Nrn
" 

on ! 
0 

.u.. 
0 

=

N
 

=
 

0
1

>
]]:1:

~
 ~

 ~
~

I

""ffi
'" 

0 
';.. 

0 
=

 
=

 
N

 
-0 

0 
>

-se:I: 
~

 
0 

~
.,:: 

! 
o

-0 
~

C
u

::J

..,. 
"", 

'"
0 

I"-
0 

=
 

=
 

-
'" 

=
 0 

.
-"" 

C
O

>
-se... 

'"
~

 
0 

~
.~

"""""3"" 
...

C
u

:J

8 rn~
 

~
I 

N
 

=
 

=
-'0 

0
)-caca:l:
~

O
~

-
E

-~
~'0 

~
5u

-
"-'"

-=
 

=
=

-00
8 e ~
...01)-
" 00,,-0-0 

"
=

 
...

~
u

-
I" -'"

-~
 

S
=

-00
" 

=
 ...

" ..00-
" ~,,-o

-0 
"

=
 

..

;:,U

.,-'"~ -
-~

 
~

c 
~

 
0

., ~
 .,.

O
J 

-0/)-
., -,-
"".,~-g ~

:::J ui

-
0)
-'"=

 
..

-=
 

=
C

 
'0 

0
0) 

E
 

:I:
~

O
D

-
0) 

1:1,0)'0
'0 

~
5U

-
..-'"<e ..

-=
 

=
C

 
'0 

0

S
E

:I:
..01)-
~

..'O'0 
~

~
U

-
.,-O

Il
~

 -
-~

 
~

=
 

"0 
0

.,~
...

u 
-.0-

I
' ~

 
~

 
.-=

1
il.""O

 
"0 

~

;§U..O
l

.2'0()

~r--
~ N I

0\
1

0
1

0 
.,., 

,., 
,., 

00
0 

.,., 
\0 

N
0" 

00" 
0\"

,., 
-""'

~
I "'" I

""
"'I

_
I

\0
1

\0
1

'" 
r--~

"""-~
,,, 

~
 

r-- 
-'" 

'" 
'"

0" 
..,. 

"," 
..0" 

N
'" 

-'" 
,.,

~0-
~ 0-

1
M I

.., 
0- 

~
 

t"-
o 

0 
on

0" 
~

. 
.,:;

"" 
-""

n

oo 
~

V
\ 

0
~

 
M

il ~N-.;

'(5

~
I

~r~
r-]1100 

~
 

~
 

~
0 

N
 

0 
0

or; 
~

 
0 

0

~
i

0:1 ~-..;{/}

~
I 0\

~N'" N..,0-

~
" ~0-N ~>s,...

~...,
...;

J"!
oO

 
~

00 -
'-i 

0:

el

I'-'""'t0-
...,

~~ N~Ii")
\t)

~

."~ e:
>§

~<
=

i

~
I

B \Q!:::

-N"".." ~0 ,.,,.,
..,.

~
I",;

~I
~I

~
0 

0 
0

"" 
"" 

""

~0C
O

;

~.:§ I
=Q

)
0 ~00"

~00 ~
i0'""'I ~

I ~,.,

~oo 
~

.,., 
'""

...; 
,..:

N~~ ~~ ~~ ~~...;

~~ ~..,.,.:

~
I.~
I(.)

=~~

r-.
r-.
Ng ~r--
-0 ~M~ '".,.,
"'".
-.., ~00
.,.;

M'"r--
a::
N §I ~a""C

/.I

51..C
)

C
)

cO
J

c"'
~-"'

'"MN0\
l-N ~'"N~ MM-~'" ~\0N"" 0~...;
='""

~0M~ 0-r-..
"'.'"0-N ~r--
,.;\0 ~
I!;;;'I

'" ~r--'

~
I 0:

~0""

..=.;;""8
~ '"~ ~N.:; 0\0'" ~.,,;

0-
-'" ~-<

:)

~or)
.., ~

,
-,..;

~
I

~Q Q~0""

~
I

O
.

~
I

~O
r)

"';

-N'of'

~ ~M.,.,;

-II")
~0~ ~NN -M0'

~
I

'""

~
I

\C
.

O
e)

~0- e:>2S
""~-i~ 

..
=

 
~

"Z
 

~ ~00 '" ~0~ .,.,

~0
.

(=
>

~
I

11

00 
~

0 
0

(:) 
(:)

e:1
~0"':

~
I

§I r'-
'" ~0ci \0\0 ~

I

~
I ~
!

0'01 ~~rn

!I

0
1

_
I

.., 
.., 

~
 

""
"t" 

.., 
..,

..: 
.,; 

-"

~
1 NI

0
1

O
Il

\C
 

N
 

r-- 
-\C

V
I 

0 
~

 
-

-" 
..0 

-"

~
i

'" ~
r~

r-~
I~

\Q
 

\Q
 

N

=
-0-0-

0 
0 

~
 

-
,.J' 

.". 
-'

~

0
1

"'" 
N

 
r-.

-'"N
 

..6

*'"0 I-M0-.
~~r.I)
u~ ~'oj"
0 ~

I

0~~ ~
I

floO
 

~
M

 
M

...; 
.,,;

~~..bl
..~U~c0:I:

N~\0.
"" ~'" ~~

~

;:;1 ;:;

~~'"'C
I

0

~~~~
Ij \0~, ~~ci 0~
. ~
I QS~

~0,-;~u 5: ~
.-0~

~

~~ ~0.",;

.".., ~0 ~
I

~
I 0:

:>
:

a""

~
.I

~00~ ..,~00'
"'f"
...,

~00:9 ~r--
N0.:
~~ ~0'0:
~ ~

I0-
~

I

~~
I 1:::1

5 ~000 -'1
e:~0,...

>
.

"Q=~~0uu~=0on

]9=0.~u=~~ N~ri~ C
O

)
~Q

)
N~ C

O
)

~co;

00C
O

r;::

0'"0)

~ ~z

It)8'"it;'"it; O
J

~'"N.b0"~e-CmO
J

"0"C
D

~'".cua~():)Cw ~~-c87



~gu>
-

~(/)

8:I:1:::£
00~

6
ug~

N
E

-->
-

<
~

~~~

go~: 
~

 
~

I 
-, 

=
 

=
 

01 
" 

~
 

0 
..,

>
- '3 

e:: 
.9;!

~
 

0 
~

.-
! 

~
'g e
~

u

;; 
eo", 

N
 

0\ 
0 

0""
0 

=
"""""'" 

~
N

 
--6 

s 
o. 

"". 
\0. 

N
>

m
~

:I: 
0 

~
 

0\,. 
, 

-0 
-

!- -8]

:5U

S
 

a
~

..M
 

or)
0 

~=
r-- 

~
 

M
N

 
~

r---
'---~

~
 

0" 
M

 
M

r;se... 
M

 
-\0

-oao-
E

-~
:S~
 

~
:5U

8 m
" 

~
I

0 
~

 
=

M
 

." 
0,

>
-"3e:I:

~
~

~
-:a." ~
=

u
::>

~
nr

""'" 
0 

-..t"-
O

 
~

 =
 

-
N

 
-00 

co'

>
-S

~
:I: 

N
~

 ~
 ...~
-8]
=

U
::>

."ffiu 
~

 
g 

~
 

=
1

N
 

=
 

0

>
-S

!:!:
~

 
0 

E
'.~

E
--U

'3
'C

 
...

C
u

~u=
 

~
I

-=
 

=
c~

o
8 

=
 

:I: 
,

..60-
u 
~

u'E~
 ..

C
u

~
 

i

-
..-'"= ..

-=
 

=
5]~
eoo-
~

"'E"0 ..
;§u

..~
 

~
-=

 
=

=
"00

8 ex
..ao-,"

I
~

 
.."0

"0 
~

=
u

I 
:::>

-
..~
 

~
-" 

"
C

 
"0 

0
..=

 
:I:

~
 ~

.~
~

 
..'3

1
"0 ..
5u

-
u~
 

~
1

-=
 

=
 

=
-,,0

u 
~

:I:
~

 
D

b
u 

~
.~

~
-,,"3
=

 ..
! 

::JU

ub(
~"0u

~ I
@I

~I
~

0<
I::I: 

~
~

~
I 

~
I 

~
I 

~
I 

~
oo ~

 
~

 
~

 
~

r-- 
0 

M
O

O

-o.,;~
O

O

~

r-~
1---~

r~
11~

 
~

 
~

 
~

 
~

M
 

-0

-o~
~

O
O

~0--0 ~
I

0'" ~1-1--~
11° 

0 
~

 
~

 
~

\I') 
0 

--
-oM

~
O

~N\0

u~
 

~
-=

 
=

 
~

1~
 ~

 ~
 ~

 ~
uu:a 

0 
0 

0 
0

~
-a~

 
~

 
~

 
~

 
~

5u

0\I
r--~

\0 
'of" 

'" 
r--

N
 

N
 

-
,.". 

0\
N

 
or,

~-...;

~
I

~
I M..,0-

~ ~0-N

~G
O

..; ?fi1
N

 
r- 

.,.,

.,., 
~~

.

N~"!'"\0 ~0/")

~

-M,., ~
'

"" MM- ~
~
-'"'

~"'.~..~ ~ ~00
.1

""'I

~0'" ~
I

<
=

!
"""

~~0~

~r.:=0.~="0~ ~~ \0'"'"-0 ~II")

I
\000N\0 Sr-~

llr-~
l~

 
~

 
~

 
~

 
~

'oT
 

N
 

0 
-N

...; 
r.: 

M
 

d 
M

\0

W
\O

 
0\ 

M
 

'" 
I"-

--.r 
\0

\0" 
-" 

..0
M

 
0\
'"

~.., ;..,...:

~1-~
11rloO

 
~

 
~

 
~

\0 
\0 

r-- 
-

...; 
..0: 

...; 
0'

'"

~~E

bIC°t"cobi
c~ t--t--

N0'
.., ~r--
'" 00l"-
f'!<

'i
.,.,

~N,..:

M
I

V
I

V
I

M'" ~00
..,;

..,i
~

I
~

I ~~e

~ onMN~!::;

~~N\0 ..,~~'" ~'C~

W

o-"'M
 

'ot' 
-~

 
0- 

M
 

0 
N

" 
0"

~
 

-
N ~r--
...;
\0 -I~

O
\ 

-'C
 

V
)

..,. 
..,. 

'C00'
00'"" ~

I~
~

..c'0~~ -~ ~N,-;

0\0tn ~",; ~on
.., ~

I ~
I

~
I

C
/

='~
I

Z
I -0-

'=
!

- ~'".--;

M~~ ~
I,..I

-..,~ ~N--i,

~~ ~
I

~

0 
0

'tO
o 

'tO
o

m ~
:I:

.: 
I:.,

I:., 
{/)

~
I '" ~oo 

~
0 

0
.,.; 

.,.;

~0.::)

N
1

~
 

~
0 

0
,:; 

,:;

~0.,,;~
o,

~oo 
~

0 
..,

0 
0

r-.
\0 ~ ~

I 0-
~ ~ ~oo *
0 

"'"
.:; 

.:;

Q
:

S~

~~u~ M~ ~M,-;

m
ID

 
ID

 
00 

-a-

0 
0 

~
"," 

,£ 
..:

~01"\

",; 0~N ~
'

.,.,
.,,;

r--~
M

 
M

 
~

0\ 
\0

-.,.;

0
1

--I
0 

---~
 

---

'=
 

'=
 

'=
0 

0 
0

~
 

~
 

~

uO
J

.£"0U~°1
~

I 00"")
...,

~~ 0,r"-
1

~

¥I

~M ~.,.,
,0 ~~ ~."..;

~
~

0 
u 

..=
 

C
l. 

4)

'" 
.0

=
 

""
~

 
=

 
:;i!

'" 
.~

 
E

o-
=

 
:: 

0
u 

~
 

E
o-

<
I:

~
I~
I

~
I ffi\O

 
.., 

-\0 
0

~
 

-a-
-00

~...

floO
 

~
~

 
0

.:; 
.:;

~..,0

ru

-oq- 
'" 

on 
N

r-- 
.., 

~
-" 

vi
'"

~-qo
.,,;

0~ ~.::;

co
l

..,. 
..,. 

- 
N

 
0- 
00

..,.
..,.

~-0 N~ ~
I ~-'" M~

~
I

E
?:

~0';10

~0<
=

'
S

?:

~06~ ~Nco:
'oT
... ~.:..:;.:.~ ~0ci
:= 5:1
...;,
'"- ~0.:;0~ -.1
~

I
~Q,.,

>
-

-a~'§u0;ua0on

"0.u...
(:JC.9'O

J
u=;Z N~..,-

C
')

~m
-

~ MN..;~ 00C
O 0..,Q
)

~ ..:z

on00'"U
)
'"U

) O
J

X.,;N.;,0~e-6'"0,
..,C'"~II)
.cuC

D
"()~CW ~i

88



~@~5()>
-

~C
/)

§!:::~
00~

d:
()O

0
~

N

~
~

~~~

0
rn

"' 
0 

-.. 
0 

=
 

=
 

N
 

=
 

0 
>

-'3]X

~
 

~
 

~
.~U

~
"0 

~
;3 U

I

-rn
8 

~
 

~
 

N
 

=
 

=

_000

~
~

~
~

E
-,,"3

00 
..

=
u

~

'" 
..

0 
-'" 

'G
" 

M
 

"'-
0 

~
.. 

r-- 
~

 
M

 
M

'" 
=

=
 

~
 

r-- 
-M

"00 
..

>
";~

:I: 
0 

M
 

'"
~

O
~

- 
M

 
-'"

E
- ..~

"0 
...

C
u

;::J

"'rn
'" 

0 
-.. 

0 
=

 
=

 
=

 
0 

-"0 
>

-S
f!:I: 

~
 

~
 

~
.~

"""3"0 
..

=
u

::J

~~
V

\ 
0 

'.; 
~

 
r--1

0 
=

 
=

 
-;

<
'1_'00 

cO
>

S
f!~

 
<

'I
~

 
0 

f!'.~

E
-.."'J

'0 
..

=
u

;:J

"'ffi
'" 

0 
-.. 

0 
..=

 
N

 
=

 
0 

-"0. 
>

se 
~

 
~

 
~

.~

'-""E
"0 

..

~
U

u-'"~ 
...

-=
 

=
c~

O
u ~

-
u ...bO

-
u 
~

~
"E

I

c'" 
~

U

-
u-'"~ 

...
-=

 
=

c"Q
O

u 
~

 ...
(.) 

..."-
...co-
u 

ll,u"Q"Q
 

~

;S
U

-
..-'"~

 
..

-=
 

=
C

 "0 
0

..f 
:z:

~
 

.n

..;:'.~
~

.."O"0 
u

C
 

..
:Ju

-
..~

 
~

-=
 

=
c'O

O
..f! 

:I:
~

 
.n

..I:'.~
~

..'O'0 
~

:§u

~
I-= 

=
c 

~
 

01
~

 
e 

:I:
...co-
t) 
~

~
]5U ~
 

~
I

-=
 

=
c~

O
..~

 
'T

'
() 

'"" 
...I

'"" 
00-

..'"" 
,-

~
..~~ 

e
5U~

I

:§I
u,

11 

~
I el ~

~00'
.., ~r--
\0 f;!
00'
'" ~r--
-0 moo ~

 
~

c- 
-00

-0 
M

 
~

0-0-00'
'" ~."-0 ~~

r~
-lloO

 
~

 
~

 
~

.-.10-"'-
-0 

N
 

~
 

0:

~~Q,..

0-'-to
NN'" ~0.,; 0-Mon00'

~..,;

-~000;
~ ~

'
00,.; W

"'M
 

M
 

.M
 

0\ 
'" 

.
"," .".
-\0

~s*

r-1~
I

~
I ~
I 01

",I\00::,
'"

~

I
"!~

I ..,r--
'"or)
\0

~
I

_I01~0""

~
I~
I

~
I

"'I ~
I

"'\1

~
I ~-",; N...,

~-0 ~
I

eli100 
~

0 
-c

.,.,; 
...;

~oo 
~

0 
.,.,

",; 
...;

~.~..0 ~ ~0.,,;

fi~ 
*

0 
""

C
O

; 
~

~0...;

~
I ~I !

M~~

"'I ~
I E

c:
.9~='0~ \C00N-0 ~

I 00
1

\0
1

0\
1

~
I

- 
M

 
'" 

r-- 
'" 

M
 

\0 
M

 
-

-0 
-" 

\0" 
0'

M
 

0\ 
-

N

'ot"
""'
.,.:

~~

..c"':uuc"O
J

c~ l-I-M0'

~.--n *N..: N."."~

~

I
~ ~~-0 M'"t"-
0\N ~
I

~~ ...,
MM0:r--
'""

~Nt-.i
""'

,.,
~-~ ~'DM'" 0'ot'
0-N~'" ~~..,
\O

!

~r--
..;'" -~.,.::
co
'" ~

I

@
I

~~0""

..=
'"

~~ -~ ~N,-;

0\0.., ~,-;

~'" ~,-;

~~ ."\0 ~
:

61 0~Q'II:

~ ~on,..;

-N..0 ~M"..

v

""-O
 

~
 

-0 
0 

-

o' fl~~ 
~

N
 

0:>
'" 

.:;

~NN

~
I

\D";'

!r1

~
 

~
0\ 

0
...; 

.,,;

C
/

c~
I e:

>Q~

~~
:I:

.: 
~

~
 

""

~0.,.;

~ ~
I

co"';1

~
I ~
I

S
I

""~
o

"ot' 
M

-"ot',

~oo 
~

0 
M

,..; 
,..;

r-\to

~oo *
0 

M

0' 
0'

~06 0-~~
I ~00 ~ ~0.,-;

~s""

NNon.

~~~ -0~O
.

N ~oo 
~

'rI 
M

0=
; 

...;

0~N ~'".::; I
r-.
N0)

~~,..;!

e:~0~

,,'
'".!!'
'0U

i

il:z: ~""!
'" ~~ ~0;
"" ~"":

\0
1

\0
1

N
 

-0\ 
0\ 

0 
.". 

-

",,' ...:

~r-.",.,;

~
i

::1 NI
0

1
.., 

co 
\0 

co

\0 
0\ 

..,
..c 

...:

~~ 01

~.e

~
" 

0 
()

...c
~

 
"

'" 
"U

=
 

~
~

 
~

~
 

:E
() 

"-
<

I: 
~

E
I~
I

~
I

0-
1

'D
I

.., 
-'D

 
0 

~
 

-0- 
cO,.,.
..to

~
I ~...,

co;

-\D\Dt-;

~

0~
.

°1 ~,.,.
6 ~I

~I
~

Q
 

Q
 

Q
"" 

"" 
""

~I
~

 
~

 -
N

 
0-00'
~

~.-;

!ll

°o * 
0 

0

0 
0~

~00 ~
I

~oo 
~

-00: 
0:
0

~0

~003~~ ""l"-N0.:
""'"1"

~
I

~ 'ot'
N0\.
'"\0 r-r-~-II"}
-

!I

0-I

~a00~0u;;~600

~.~-=u=~ N~
-

.., '"0)mN '"~..,-
~ 00<

O
-

J'- 0'"01

I;::"

«z

'"00~Nit; II)
x.,;")I
ona~e-c~C

I
..,C'"~on
.cuC

I
"t)5w -gi.t;89



90



Full-Time and Part-Time Enrollment
Fall 2003

Percentages read across the rows, rather than down the columns.

Master's Programs Total Full-
Time
41
48
9
2
2
2

29
2

135

% Part-
Time
114
36
133
21
81
15
68
30

498

%

155
84
142
23
83
17
97
32
633

26.5
57.1
6.3
8.7
2.4
11.8
29.9
6.2
21.3

73.5
42.9

78.7

Element
Seconda
Self-Des d*
Early Chi ood

I Literacy, L~~~e & Culture
f-C~culum & Instruction
I~p~cial Education
I Leadership & Ac;!!!}ln
l Master's Total

*Approximately 72 students in the Self-Designed program are in alternative certification
programs.
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Student Engagement Survey: Highlights of Open-Ended Feedback

The Student Engagement Survey: What is it?
The purpose of the Student Engagement Survey is to help us develop an understanding of the

academic and social climate in the College of Education, as well as develop an understanding of the
character and quality of relationships that exist among members of our educational community. This
information will help us identify opportunities for change that can create a more valuable educational
experience for all. To that end, we asked each student enrolled in a class during the Spring term to fill out
a survey which consisted of both multiple choice and "free response" items. Although surveys were
distributed in classes, responses were kept anonymous.

The findings presented here are preliminary and focus on those issues and concepts which most
clearly emerge from the "free-response" data.

What's the good news?
The preliminary results of the Spring, 2005 Survey of Student Engagement free-response items

indicate positive outcomes in the several areas. Approximately 1/4 of the overall "free response"
commentary was positive in nature.

Mission and Purpose: Several students indicated that the "social justice" and "urban focus"
mission of the College helps infuse their study with a sense of purpose and their teaching with a
new and valuable perspective.

Faculty, Instruction and Courses: Students indicate that faculty are "excellent" in terms of
being "helpful and supportive," providing "superior instruction," acting in "open-minded,"
"sensitive," and "inspiring" ways, and facilitating opportunities for "intellectual stimulation."
Students indicate that faculty are responsive to student concerns and constraints, and are attentive
to student needs. Numerous individuals were specifically identified for a variety of reasons.
Students indicate that classes are "worthwhile" and instructors hold students to a high standard.
Students indicate that although courses can be overwhelming at times, the knowledge gleaned
from the experience is worth the effort.

Sense of Community: Students that identified themselves as cohort members indicated that this
relationship was beneficial to them in a variety of ways throughout their program. Issues of
enhanced support, sense of community, and source of personal motivation were highlighted.

Climate and Personal Experience: Respondents indicated feelings of growth, empowerment,
challenge, and the sense of being involved in something bigger than themselves as positive
indicators of College climate. Students characterized their experiences as in the College as
"rewarding," "intellectually stimulating," "engaging," and "expanding."

What issues emerged?
The preliminary results of the free-response items also indicated emergent issues several areas.

Approximately 3/4 of the overall commentary identified issues to be addressed in the College.

Mission and Purpose: Some respondents indicated that the "social justice" and "urban" focus of
the College was not evident throughout their coursework, but rather in select courses. Some
respondents indicated that they felt the College was too focused on preparing students for careers
in CPS (rather than "urban" environments in general), and felt ill-prepared to accept positions in
non-CPS schools.
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Advising: approximately 1/3 of this commentary identified "advising" as a significant problem
within the College. Concerns emerged in every academic area and certification program.
Generally, students indicate advisors are often unavailable or simply non-responsive, are not
knowledgeable regarding program requirements and academic planning, and are not supportive in
terms of academic and professional development. Numerous respondents indicate that they
receive the majority of their academic advice from other students rather than faculty members.
Respondents in the secondary certification program indicate that issues with advising could
perhaps be addressed if there was more articulation between LAS and COE.

Organization and Information: many respondents indicate the College is "disorganized" in a
variety of ways. Respondents indicate difficulty in dealing with administrative offices (student
services, certification), that phone calls, emails, or other requests for information about the
College in general are often unanswered or redirected, and that the information provided is often
contradictory. Further, respondents indicate that accurate information is difficult to find on their
own, and the bureaucracy of the College is difficult to navigate. In terms of academic programs,
students indicate that these as well seem "disorganized," "inconsistent" or "disconnected."
Students across academic areas indicate a degree of confusion in terms of program requirements
and expectations, and that a lack of consensus, communication, or "unity" between faculty is
problematic. Comments in this regard were often closely followed by comments regarding poor
advising experiences.

Faculty, Instruction and Courses: In general, issues in this area relate to inconsistency in the
expectations of instructors and in terms of coursework, inconsistency in the quality of
instructional staff (both adjunct and faculty), and (in SPED in particular) a high degree of
redundancy in courses and coursework. Some respondents indicated that in some courses, more
attention to the "practical" versus the theoretical would be helpful in terms of translating the
knowledge developed into skills for the classroom. Respondents indicate that communication
and collaboration between faculty is desirable.

Sense of Community: Respondents indicate that there is little sense of community in either the
College or within academic areas. Respondents identified this as both an issue between students
as well as between students and faculty. Faculty have been identified as "unfriendly" or
"unapproachable," appear to have little concern or regard for students outside the classroom
context, and generally not open to developing lines of communication, either social or academic,
with students. Some respondents indicated that the College should seek to cultivate a graduate
student community that is both social and academic.

Facilities: Respondents indicate that classrooms are often over-crowded and uncomfortable, and
that in general, the classrooms and other building facilities are "a mess," "filthy," and the
restrooms are often without adequate supplies of toilet paper, soap, and paper towels. Further,
students indicate that classrooms requiring technology are often not ready when class starts.
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Student Engagement Survey -Spring 2005

UIC College of Education
First Annual Student Engagement Survey

Spring, 2005

Dear Student,
The purpose of the Student Engagement Survey is to help us develop an understanding of the academic and social

climate here in the College of Education. We are also interested in developing an understanding of the character and quality
of relationships that exist among members of our educational community. This information will help us identify
opportunities for change that can create a more valuable educational experience for all. To that end, we are asking that you
take about 20 minutes to complete the following survey. If you are taking more than one course this term, you need fill the
survey out only once.

Your input and perceptions are very important, and your voice is essential in helping us develop a fuller
understanding of these issues in the College of Education. Your response is valuable, appreciated and anonymous. Individual
responses will not be available to your course instructors, and all data will be aggregated to ensure confidentiality.

Thank you for your participation and contribution to this very important project!

First, please tell us a bit about yourself:

1. I am submitting this survey in my course (ex: PS 594).

2. Which College of Education program are you currently enrolled in? (circle, check or write in your response)

-OR-
I am a graduate, non-degree student
I am a Continuing Education student, not enrolled in a COE academic program
I am enrolled at UIC in anoilier College (LAS, etc.)
I am enrolled at a college or university oilier ilian UIC
Oilier (please explain) --

3. If applicable, what is your area of specialization?
(ex: Math Education, Social Foundations, Curriculum Design, MESA, etc.)

4. How many courses are you taking this term:
a. within the College of Education ? 1
b. within UIC but outside the College of Education? 1
c. outside ofUIC (community college, etc)? 1

2
2
2

3
3
3

4
4
4

4+
4+
4+

5. What have most of your grades been in the College of Education? A B c C- or lower

6.

Have you attended any post-secondary institutions other than UIC?
Vocational or technical school

-Community or junior college
-4-year college other than UIC

Graduate school other than UIC
None

-Other (please specify) .

7. Did you begin your current degree program at an institution other than UIC? UIC Elsewhere
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Please help us understand how different groups of people experience the College of Education:

8. Please mark the highest level of education that your parent(s) completed.

Mother Father
Did not finish high school
Obtained aGED
Graduated from high school
Attended college but did not complete degree
Completed an associate's degree
Completed a bachelor's degree
Completed a master's degree
Completed a doctoral degree (Ph.D., J.D., M.D., etc.)
Don't know

Yes No

9. What year were you born?

10. Are you? an international student or foreign national?

11. Are you? -Female -Male

12. Are you? --African American/Black -Hispanic, Latino

Asian/Pacific Islander .-Bi/Multiracial

-Other (please specify) ~

White, non-Hispanic

American Indian/Native American

Please tell us about your experiences in the College of Education:

13. In your experience in the College of Education during the current school year, about how often have you done
each of the following?

a.
b.
c.
d.
e.

N
N
N
N
N

N
N
N
N

g.
h.

J.
k.

N
N
N

N
N
N
N
N
N
N

m

o.
p.
q.

s.

N

v = Very Often 0 = Often S = Sometimes N = Never
A k d ..I .b d I d.. s e questlonsmcassorcontrl ute tocass Iscusslons V 0 S

Made a presentation in class V 0 S
Prepared two or more drafts ofa paper or assignment before turning it in V 0 S
Worked on a paper/project that required integrating ideas or information from various sources.. V 0 S
Included diverse perspectives (different races, religions, genders, political beliefs, etc.) in V 0 S
class discussions or writing assignments
C t I.th I . ad' .

ome 0 c ass WI out comp etmg re mgs or assIgnments V 0 S
Worked with other students on projects during class V 0 S
Worked with classmates outside of class to prepare class assignments V 0 S
Put together ideas or concepts from different courses when completing assignments or... V 0 S
during class discussions
Tutored or taught other students (paid or voluntary) V 0 S
Participated in a community-based project (e.g., service learning) as part of a regular course... V 0 S
Used an electronic medium (Iistserv, chat group, Internet, instant messaging, etc.) to discuss V 0 S
or complete an assignment
Used email to communicate with an instructor V 0 S
Discussed grades or assignments with an instructor V 0 S
Talked about career plans with a faculty member or advisor V 0 S
Discussed ideas from your readings or classes with faculty members outside of class... V 0 S
Received prompt feedback from faculty on your academic performance (written or oral) V 0 S
Worked harder than you thought you could to meet an instructor's standards or expectations. V 0 S
Worked with faculty members on activities other than coursework (committees, orientation,... V 0 S
student life activities, etc.)
Discussed ideas from your readings or classes with others outside of class (students, family V 0 S
members, co-workers, etc.)
Had serious conversations with students ofa different race or ethnicity than your own V 0 S
Had serious conversations with students who are very different from you in terms of their. V 0 S
religious beliefs, political opinions, or personal values

N
N
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14. To what extent do you agree with the College of Education's mission to "maximize educational benefits for all?"

Very much Quite a bit Some Very little

15. To what extent do you believe that the College of Education is dedicated to the following principles?

M = Very much Q = Quite a bit S = Some L = Very little

a. Access and equity in education M Q S
b. Broad issues of social justice M Q S
c. Overall excellence in teacher preparation M Q S
d. Preparing teachers for specific needs of student in urban schools M Q S
e. Intellectual rigor and development M Q S
f. Excellence in research M Q S
g. Preparing teachers and administrators as leaders/change agents M Q S

L
L
L
L
L
L
L

16. During the current school year, how much has your College of Education coursework emphasized the following
mental activities?

L

L

L

L

M = Very much Q = Quite a bit S = Some L = Very little

a. Memorizing facts, ideas, or methods from your courses and readings so you can repeat them M Q S
in pretty much the same form

b. Analyzing the basic elements of an idea, experience, or theory, such as examining a particular... ...M Q S
case or situation in depth and considering its components

c. Synthesizing and organizing ideas, information, or experiences into new, more complex M Q S
interpretations and relationships

d. Making judgments about the value of information, arguments, or methods, such as examining M Q S
how others gathered and interpreted data and assessing the soundness of their conclusions

e. Applying theories or concepts to practical problems or in new situations M Q S
f. Challenging you to do your best work M Q S

L
L

1-4
1-4

5-10
5-10

11-20
11-20

21+
21+

17. During the current school year, about how much reading and writing have you done?

a. Number of assigned textbooks, books, or book-length packs of course readings None
b. Number of books read on your own (not assigned) for personal enjoyment or None

academic enrichment
c. Number of written papers or reports of20 pages or more None
d. Number of written papers or reports between 5 and 19 pages None
e. Number of written papers or reports of fewer than 5 pages None

1-4
1-4
1-4

5-10
5-10
5-10

11-20
11-20
11-20

21+
21+
21+

N H
N H
N H

18. Which of the following have you done or do you plan to do before you graduate from your program?

D = Done P = Plan to do N = Do not plan to do H = Have not decided

a. Practicurn, internship, field experience, co-op experience, or clinical assignment D P
b. Community service or volunteer work D P
c. Participate in a learning community, cohort or some other fonnal program where groups of D P

students take two or more classes together
d. Work on a research project with a faculty member outside of course or program requirements D P
e. Foreignlanguagecoursework D P
f. Independent study or self-designed major D P
g. Culminating program experience (comprehensive exam, thesis, etc.) D P
h. Attend a professional or scholarly conference D P
i. Present original work at a professional or scholarly conference D P
j. Co-present at a professional or scholarly conference with a faculty member... D P
k. Co-present at a professional or scholarly conference with other students D P
I. Submit original work to a professional or scholarly publication D P
m. Co-author a research or scholarly paper with a faculty member D P
n. Co-author a research or scholarly paper with a other students... D P
o. Participate inafonnal or infonnal writing group D P

N
N
N
N
N
N
N
N
N
N
N
N

H
H
H
H
H
H
H
H
H
H
H
H
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19. Please circle the degree that best represents the quality of your relationship with people within the College of
Education.

b.

Relationships with faculty members

Available, helpful, sympathetic
1 2

Unavailable, unhelpful, unsympathetic
6 73 4 5

Relationships with administrative personnel and offices

Helpful, considerate, flexible
1 2 3 4

Unhelpful, inconsiderate, rigid
6 75

26-30 31+

26-30
26-30
26-30
26-30
26-30
26-30
26-30
26-30

31+
31+
31+
31+
31+
31+
31+
31+

26-30 31+

26-30 31+
26-30 31+
26-30 31+
26-30 31+
26-30 31+

20. About how many hours do you spend in a typical7-day week doing each of the following?

a. Preparing for class (studying, reading, writing, homework or 0 1-5 6-10 11-15 16-20 21-25
lab work, analyzing data, other academic activities)

b. Employed:
.at an on campus job (work-study, etc.) 0 1-5 6-10 11-15 16-20 21-25
.as part ora research or graduate assistantship 0 1-5 6-10 11-15 16-20 21-25
.at an off campus, non-professional job 0 1-5 6-10 11-15 16-20 21-25
.inanon-educational,projessionallevelposition 0 1-5 6-10 11-15 16-20 21-25
.in a certificated capacity (teacher, etc.) in a PK-12 school 0 1-5 6-10 11-15 16-20 21-25
.in a non-certificated capacity inaPK-12 school 0 1-5 6-10 11-15 16-20 21-25

c. Community service or volunteer work 0 1-5 6-10 11-15 16-20 21-25
d. .Participatinginco-curricularactivities(campuspublications 0 1-5 6-10 11-15 16-20 21-25

organizations, student government, social fraternity/sorority, etc.)
e. Relaxing and socializing (watching TV, partying, exercising, 0 1-5 6-10 11-15 16-20 21-25

spending time with family, etc.)
f. Fulfilling family responsibilities:

..Caringforafamilymember(child,parent,etc.) 0 1-5 6-10 11-15 16-20 21-25

.Maintaining/serving as the head of your household 0 1-5 6-10 11-15 16-20 21-25

.Attending school/social/sports events for a child 0 1-5 6-10 11-15 16-20 21-25
g. Commuting to class (driving, walking, etc.) 0 1-5 6-10 11-15 16-20 21-25
h. How much flexible or uncommitted time do you have in 0 1-5 6-10 11-15 16-20 21-25

a typical week?

21. Have you ever felt that your home/family responsibilities have prevented you from fully
engaging in the educational process (e.g. inability to participate in group projects, etc.)

Yes No

M
M
M
M
M
M
M
M
M
M
M

L
L
L
L
L

L
L
L
L
L

22. To what extent do you feel the College of Education emphasizes each of the following?

M = Very much Q = Quite a bit S = Some L = Very little

a. Spending significant amounts of time studying and on academic work b. Providing the support you need to help you succeed academically... c. Encouraging contact among students from different economic, social, racial, ethnic backgrounds

d. Helping you cope with your non-academic responsibilities (work, family, etc.)... e. Providing the support you need to thrive socially f. Providing the support you need to help you succeed professionally g. Helping you feel like part of a learning community h. Attending campus events and activities (special speakers, cultural performances, etc.) i. Using computers in academic work j. Developing a sense of community among students in your academic program k. Developing a sense of community among students and faculty in your academic program

a. Relationships with other students

Friendly, supportive, Unfriendly, unsupportive,
sense of belonging sense of alienation

1 2 3 4 5 6 7

Q
Q
Q
Q
Q
Q
Q
Q
Q
Q
Q

s
s
s
s
s
s
s
s
s
s
s
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23. To what extent has your experience in the College of Education contributed to your knowledge, skills, and
personal development in the following areas?

M = Very much Q = Quite a bit S = Some L = Very little

a. Acquiring a broad general education M Q S
b. Acquiring job or work-related knowledge and skills '.'" M Q S
c. Writing clearly and effectively M Q S
d. Speaking clearly and effectively M Q S
e. Thinking critically and analytically M Q S
f. Analyzing quantitative problems M Q S

g. Usingcomputingandinforrnationtechnology M Q S
h. Working effectively with others M Q S
i. Voting in local, state, or national elections M Q S

j. Learning effectively on your own "' '..'." M Q S
k. Understanding yourself M Q S
I. Understanding people of other racial and ethnic backgrounds M Q S
m. Understanding people of different economic or social backgrounds M Q S
n. Solving complex real-world problems M Q S
o. Developing a personal code of values and ethics M Q S
p. Contributing to the welfare of your community M Q S
q. Developing a deepened sense of spirituality M Q S

L
L
L
L
L
L
L
L
L
L
L
L
L
L
L
L
L

24. Overall, how would you rate the quality of academic advising you have received in the College of Education?

Excellent Good Fair Poor Not enrolled in COE

v 0 S
v 0 S
v 0 S

N
N
N

25. Please tell us more about your advising experiences in the College of Education:

V = Very Often 0 = Often S = Sometimes N = Never

a. How often do you meet with your academic advisor? ' '..'...'..'.'. b. How often do you seek academic advice from faculty members other than your official advisor?

c. How often do you seek academic advice from other students?

26. Have you changed academic advisors since you enrolled in your program? Yes No

27. How would you rate your overall educational experience within the College of Education?

Excellent Good Fair Poor

28. Given the opportunity, would you choose to attend the UIC College of Education again?

Definitely YES Probably YES Probably NO Definitely NO

Thank you for participating in the 2005 College of Education Student Engagement Survey. Your responses are
valued and annreciated.
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Appendix II 

 
Background for Planning 

 
The last College of Education (COE) strategic plan covered the period from 1998-2003.  
Ideally, we would have completed a plan to over 2004-2009, but an Illinois State Board 
of Education (ISBE)-mandated conversion to standards-based certification programs, 
two sets of program reviews, and two higher-order strategic planning processes 
intervened, and ironically, now inform this document.  These impending reviews and 
planning processes forced us to turn our attention to the preparation for these activities.  
Of course, we also realized that the planning processes and reviews would serve as a 
source for valuable internal assessment and external scanning data, information, and 
feedback.  (See the COE Strategic Planning Critical Events Timeline in Appendix III.)  
 
With the exception of the programs in Literacy Language and Culture;  the newly 
approved Ph.D. in Educational Psychology;  and the Ed.D. in Urban Education 
Leadership;  the external reviewers associated with the Illinois Board of Higher 
Education (IBHE) review visited us in the spring of 2005.  Their reports were submitted 
to us in May of 2005.  These reports, and our responses to the reports, may be obtained 
from the College Associate Dean for Academic Affairs.   
 
The ISBE review visit was postponed until the spring of 2007, but the program 
coordinators have already gathered much of the data and information necessary for the 
report.  The Executive Director of the Council on Teacher Education and the UIC 
program coordinators will work to complete the reports by the early spring 2006 due 
date. 
 
In addition to these program reviews, the campus began a “Strategic Thinking” process 
under the leadership of the Provost.  In the spring of 2005, as President White arrived, 
he announced that the University of Illinois would engage in a Strategic Planning 
process.  Our Associate Dean for Academic Affairs served on the Strategic Thinking 
2010 Committee for eighteen months, and at present, our Dean is a member of the UIC 
Planning Council.  The Dean and Associate Dean serve as the information conduit 
between the university, campus, and College planning processes.  The present report 
format conforms to the plan guidelines outlined by President White.  The goals and 
action items developed at the 2005 Leadership Retreat are available at 
http://tigger.uic.edu/htbin/retreat/index.cgi.  
 
The COE also engaged in internal and external scanning by inviting speakers to faculty 
and staff meetings to discuss various issues of strategic importance to the College.  A 
list of speakers may be found in Appendices I, C and E.  These discussions influenced 
our thoughts about the organizational structure, programs, and resources required to 
meet future challenges and opportunities.   
     
With data and information gleaned from the various planning processes listed above, 
and an analysis of internal strengths and weaknesses, and external opportunities and 
threats (Appendix I), the COE Executive Committee engaged in two planning retreats; 
May 26-27, and November 1, 2005, during which the College mission, strategic 
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directions, and spanning strategies were outlined.  This report is largely a product of 
their deliberations.   
 
During the fall 2005 term, COE faculty, staff, and students were invited to respond to the 
report on November 11, 2005.  The College of Education faculty voted on and approved 
the draft report on January 13, 2006. 
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Appendix IV 

 
Competitive Benchmark Analysis 

Colleges/Schools of Education 
 

 
Institution/ 

Ranking 

 
UCLA  

2 

 
U-WA  
tied 11 

 
MSU  
14 

 
UT- Austin 

tied 15 

 
UIUC  

18 

 
Pen State  

29 

 
ASU  
32 

 
Temple  

35 

 
UIC  
42 

 
Rutgers  

43 
Total Score 98 80 76 73 70 65 62 60 58 57 

 
Peer Assessment 
Score 

 
4.1 

 
3.8 

 
4.2 

 
3.9 

 
4.2 

 
3.8 

 
3.6 

 
3/1 

 
3.5 

 
3.2 

 
05 Mean GRE 

 
558/601 

 
531/577

 
538/630

 
531/594

 
563/681

 
518/588 

 
522/600

 
553/540

 
516/553

 
524/601 

 
05 PhD/Ed Accep. rate 

 
30.9 

 
42.1 

 
48.0 

 
38.6 

 
41.1 

 
38.9 

 
28.8 

 
32.0 

 
59.1 

 
29.3 

 
05 Faculty/ 
Student Ratio 

 
14.9 

 
8.0 

 
6.2 

 
7.1 

 
4.9 

 
5.2 

 
7.6 

 
2.4 

 
3.3 

 
6.7 

 
04-05 PhD/EdDs 
Granted 

 
69 

 
29 

 
80 

 
130 

 
65 

 
90 

 
77 

 
66 

 
19 

 
19 

 
05 % PhD/Ed/SS 

 
46.9 

 
38.5 

 
52.9 

 
62.5 

 
51.8 

 
69.3 

 
41.8 

 
33.5 

 
33.7 

 
30.2 

 
FY 04 & FY 05 
05 Funded Research 

 
$30.7 

 
$27.19 

 
$19.9 

 
$20.9 

 
 $8.7 

 
$9.8 

 
$12.7 

 
$14.9 

 
$12.3 

 
$10.6 

 
05 Funded research/ 
faculty member 

 
$613.8 

 
$492.6 

 
$174.6 

 
$168.9 

 
$91.7 

 
$84.8 

 
$140.7 

 
$194.0 

 
$260.9 

 
$185.7 
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